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1. Structural Program Features
E
Brief Explanation of Ratingésee user guide for more detail)
Policy in Place?
Yes,all settings This means that the policy is in place (i.e. sta@ndates or requires the standard or practice) for all applicable stat&kgmegrams for 3and 4
yearolds, whether they are in schoblsed or private cented  a SR AaSiGAy33ad wSFSNI (2 (GKS LR2ftAde Ay (KS a5Sa
Yessome settings This means the policy is in place (i.e. state mandates or requires the standard or practice) for seam@qgeams. It may be for just scheol
based but not private cented 8 SR LINPANI Yad 2NJ OAOS @S NAING yAdE W2 MYOASYa £ KE I cOB53IPa ONR LIG A2y 2F
No rec This means the standard or practice is not required of programs by the state, but the state recommends or incentiveaeaet @n all settingsExplain in
0KS a5SaONRLIIAZ2Y 2F GKS OdzNed gpplicable tb dv@yiiator and do WilSnodt ajpeail i$ each tiigphdawn Mdx ashachdiced
No- This means the policy is not in place for state-bygrograms

Implementation in the field?

Strong This means the requirement or standard is met in a ggrorajority of programs (approximately 66% or higher).

Mixed- This means the requirement or standard is met in some programs but not a strong majority (approximat€g%3%

Weak- This means the requirement or standard is met in few programs (appeigly 33% or less).

5 2 y Qi - TMis/m@ay be a temporary rating when the information is not available at the state level, until more information can bedyatharstakeholders. Or
GKAA&a YIF& NBYFAY (GKS NI GAYy3IZ geidtyn tiie@tleygth afinmplentertaionRSHelndicktyt with @y coffidéhiéeR O y Qi
Notes for WA team:
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Please rate the policies and implementation folEBBchild care center and exempt (school districhi3or less per day) in the sections with drdpwn menusUse
the 2 columns to rate licensed arstemptE@EAP settings separately.

Column for Licensed SettingsThis refers to licensed child care. Apgiiapolicies include: Licensing regulations, QRIS standards ECEAP eodiwadten ECEAP
policies,

Column for Exempt Settings This refers to school districts aedntractorsproviding 3 or fewer hours of service per daypplicable policiegclude: ECEAP
contract and written ECEAP policiddntil all become licensed child care providers.)

Family Child Carelncludefamily child caré@ONLY in narrative sections about policies, and implementation, threats and challetgy&snot include them in the
ratings sections with dropgown menus. Describe the policies that apply to the family childcare setting related to the category as well as the strength of
implementation in the description sectiotelow the rating tables

Ratings and Description:

1.1. Group Size and Ratio

Indicators Policy in place? Implementation in
Y all settings/ Y the field

some settings/ N Strong/ Mixed/

rec/ N 2SIk 52Y
Licensed| Exempt | Licensed| Exempt

1.1-1  State has group size and ratiequirements Y all Y all Strong | Strong
settings | settings

1.1-2 Maximum class size of 22 students or lower Y all Y all Strong Strong
settings | settings

1.1-3 wer Y all Y all Strong Strong
settings | settings

1.1-4  Maximum class size of 17 students or lower when 3 year olds are included N N Weak Weak

1.1-5 At least two adults in every classroom Y some | Y some | Strong Strong
settings | settings

Description of current policies (reference to laws/regulations/policies or other evidence):

1.1-1-5, ECEAP Performance Standak, EarlyChildhood Education Service Delivery

Contractors must use an early learning framework to plan developmentally appropriate early childhood education. This fkanfemes the environment, daily
routine, curriculum, adutchild interactions, guidance, screening and referral, assessment dividinalization, and pareriacher conferences.

Contractors must provide a minimum of 320 hours per year of direct early childhood education services, in no less th&s.3Dwieg these hours, contractors
must have:

A lead teacher present.

A secondstaff person who meets lead teacher or assistant teacher qualifications, if more than ten children are present.

Additional staff as necessary to ensure safety and an effective learning environment for all enrolled children.

A minimum 1:10 adult/child ratio

1 No more than 20 children per class/group.
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¢ A minimum of 2.5 hours per class session.
1.1.4 ECEAP class size requirements do not include a lower class size for 3 year olds.

1.1-5 sincethe ratio is 1:10 there could be one person in an ECEAP classroom with children. However, ECEAP across the stateadfedtrislyvay.This is so

they can meetthél KA NR o0dzZf £ SG Ay GKS NBIjdzA NBYSyYy Gz adnRffedtivelearyinghviroanient® F NJ- 1af fy SOV NBA T NBR (
Current data from ELMS indicated that 30 of the 811 classrooms are listed as having one teacher. This number puts us tind|@6%% marker to have ECEAP

rate strong in tlisarea.In addition, Early Learning Management System (ELBt&If believeghat for the 30 classrooms that have indicated that there is one teacher

that this is the result of bad data entry. i§lwill be monitoredn the fall of 2017 to ensure clean datathe future.

It is also worth noting that when DEL staff are out on monitoring visits classroom observations are completed. If, duniogetivaation, we discovered only one
staff in a classroom with children we would ask multiple questions around how they couldimdeerformance Standards with only one staff in the classroom.
Typically this would result in a finding and a potential action plan item.

Description of implementation in the field/Explanation of ratings above:

Please note that this survey was answiere ¥ 2 NJ 9/ 9 ! t-1B systén$ whichii is ave8s@en byvthe Office of the Superintendent for Instruction (OSPI) oversees
all special education services for the state. Special dthutan WashingtorStateserveschildren 35 years of age who have beeatentified with a developmental
delay.This group of children isot counted in this survey unless they are also enrolled in an ECEAP program.

ECEAIB implemented statevide in all classrooms with ECEAP funding. ECEAP is offered in multiple settingaalirdehk12 schools, child care centers, tribal

centers, and family child care homes, Aprofit and forprofit agencies. The requiremengse the same for all settingéll group size and ratio requirements are

entered into the Early Learning Managem@&ystem (ELMS) by contractor staff. This information is monitored through desk top monitoring and then cross checked
when onsite monitoring occurs.

1.2. Learning Time

Indicators Policy in place? Implementation in
Y all settings/ Y the field
some settings/ N Strong/ Mixed/
rec/ N 2SIk 52Y
Licensed| Exempt | Licensed| Exempt

1.2-1 State specifies minimum learning times Y all Y all Strong Strong
settings | settings

1.2-2 Program day to be at least as long as the first grade dtheitocal community. Y some | Y some | Weak Weak
settings | settings

1.2-3 Program to serve children at least as many days per yeail@s K Y some | Y some | Weak Weak
settings | settings

Description of current policies (reference taws/regulations/policies or other evidence):

1.21
ECEAE ontract

1 G9EGSYRSR 5F&¢ YSIya mn 2NJ Y2NBE K2dzZNE LISNJ RIF&xX FAOS RIF&a LISNI 6SS1U FyR &
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1 acCdzZt {OK22f 5F&¢ YSIya [|-§5)la@iimimdSl,080houss peE yedt andesd fourdEpslpdt Wwekk o p ®p

1 Gt BNIR € YSIyay
0o For slots funded prior to July 1, 2015, a minimum of two and a half (2.5) hours per class session, 320 hours per yeaeeksd)@0 year.
0 For slots funded July 1, 2015 or later, a minimum of three (3) hperslass session, 360 hours per year, and 30 weeks per year.

1.2.2and 1.2.3
Below is the current breakdowaf slotsper model:

1 10,037PartDayslots

1 1,998Full 8hool Dayslots

1 456Extended Daglots
The Full Schod®ay slots meefor as long as firggrade classewhile the Extended Day slots meet longer than the first grade requirem&mgn the lower number
of Full School Day and Extended Day sDEL rated the implementation in the field as we@keDepartment of Early Learnifasrequestedthat future funding
include increasing FultBool Day and Extended Day slots. In the latest RFA the majority of applicants requested Full School Day funding. Dbk ahletsa
fulfill these requests while ensuring that contractors have access tgpab of funding models in order to best meet the needs of all eligible families.

Threats to existing strong policies:

A potential threat is the state legislature not funding Full School Day and Extended Day alt#sel that meetsommunityneeds During the2016-17 funding

cycle the Washington State legislature funded part day services for aldglspéte arequest for increased funding fatotsin all modelsin 2017-18the legislature
did not fund an increase in the state office administratigte. If the legislature continues to add more requirements to contractors who receive ECEAP funding
without increasing the state office administrative rate beyond the current 3% then monitoring and roll out of qualityviedtiaill be delayed.

Chalenges and opportunities to improve implementation:

Changing the class maximum class size to 17 for 3 yeawoldd bechallenging since the current numbers are aligned with state licensing requirenTdriss.

would also beexpensivelo implement It wouldrequire additional facilitiesvhich are already in short supplyp€rations cost wouldaiseand additionalstaff would

need to be hiredvhenWashington is experiencingssaffing shortageAccess to extended daervices iéimited by difference in elipility between ECEAP and

Working Connections Child Cejiee. ECEAP eligibiliya 2 t 2¢ G KIF G TIF YAt ASA oMtiourstatesncrdased mininiumWage R2 y QU |j dz- €

As ECEAP works to prepare for an increase of an estimated 7,000 slots in the next six years there is an abundance dédvtrlsnegessfully restructure teams,
determine the best changes to lmeade in how we currently structure the delivery of ECEAf®inmunities and determining which quality components are best to
focus on first. Additionally, there is much opportunity to influence the direction of the new Department of Child, Youth and FHratledl begin services in the
July of 2018.

Considerations for scale/expansion:
More FultDay Model slots would require additiondhcilities nee@d since contractors cannot implemesbuble sessiond dzNJ a G 6§ SQ&a &adzllLJx & 2 F |

would alsoneed to be bolstered.

_
2. Workforce Development
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Brief Explanation of Ratings (see user guide for more detail)

Policy in Place?

Yes all settingsThis means that the policy is in place (i.e. state mandates or requires the standard or practice) for all applicable-ktptegvams for 3and 4

yearolds, whether they are in schobhsed or privatecented 8 SR aSddAy3ad wSTFSNI G2 (GKS LRtAOE Ay GKS a5Sa
Yes some settingsThis means the policy is in place (i.e. state mandates or regjtive standard or practice) for some grgprograms. It may be for just scheol

based but not private cented 8 SR LINE INI Ya 2NJ A0S OSNAEI ® 9ELI LAY Ay GKS 45SaONALIIAZY 27F
No rec This means the standard or practice is not regdiof programs by the state, but the state recommends or incentivizes it in some or all sefkpdzin in

GKS a58SaONRLIIAZ2Y 2F GKS OdzNNByid LIR2fAOASaéd aLl OSo bidédabhtirogdowndoabla didicy .3 A a y 2
No- This means the policy is not in place for state-pqgrograms

Implementation in the field?

Strong This means the requirement or standard is met in a strong majority of programs (approximately 66% or higher).

Mixed- This means theequirement or standard is met in some programs but not a strong majority (approximatehs8%%o

Weak- This means the requirement or standard is met in few programs (approximately 33% or less).

5 2 ¥ Qi - THig'r@ayg be a temporary rating when the information is not available at the state level, until more information can bedyéthrerstakeholders. Or

GKA& YIFe NBYIFAY (KS NIGAy3ax 6KSy S@Sy aidl 1 S etdroRtSeNdicatorywithiakySonfdensed R OF y Qi NB |

Notes for WA team:

Please rate the policies and implementation for ECEAP center and school baseskftings. Use the 2 columns to rate licensed and unlicensed ECEAP settings
separately. Do not consider family child care in your ratings of the indicators. Rathebdekerpolicies that apply to the family childcare setting related to the

category (e.gGroupsize/ratio, Curriculumetc.) as well as the strength of implementation in the description sections below the rating tables. Column for licensed
settingsreferdi 2 X | LILIX AOlFo0fS LRt AOASE AyOf dzRSY [ A OSy aexempt settibg3afefsltodohttagfaiismandSite® | t O 2
that are notlicensedchild care. pplicable policies include: ECEAP contract.

Ratings and Descriptian

2.1. Leaderg; 2.1.-1 Qualifications/capacity

Indicators Policy in place? Implementation in
Y all settings/ Y the field

some settings/ N Strong/ Mixed/

rec/ N 2S5 1k52yQ

Licensed | Exempt | Licensed| Exempt

2.1-1A The state requires each program to have identified instructional leader(s) responsible for and wit| Y some | Y some | Mixed Mixed
adequate time to provide coherent instructional guidance, to support data use, and to effectively facilitate jolj settings | settings
embedded professional learning to improveegk teaching and learning.

2.1-1B ff LyaidaNdzOiAz2ylt €SFRSNE | NB NBIjdzANBR (2 K Ysome |Ysome | Mixed Mixed
certification/license/credential. settings | settings

Description of current policies (reference to laws/regulations/policies or other evidence):
November 2017 6



2.1.1A

Washington State requires school principals to meet principle standzaded benchmarks that can be fouhdre. These benchmarks are part of three levels of a
career cotinuum that include residency, professional and career levels of accomplishment. One area of study/focus is around ivedtieetiership. So for the
ECEAP site directors or ECEAP directors who are also pdhoigalsthey could meet these standards or be on a pathway to meeting these.

Currently there are no requirements of an ECEAP director. This is an area of growth for DEL since we are currentlyofdE @&Af director education levels or of
the endorsementsr additional certifications that they may have attained during the course of their career. Site directors of licensed sibgsiiaeel through
licensing to have a CDA or-48 college credits in ECEhe number of collegereditsrequired is connected tthe number of children that are served at a site.

ECEARequires contractors to hae access to a practideasedcoach.The ECEAP requirements for giee-based coaching are below:

EARLY ACHIEVERS COACHES

The Contractor must provide, or have accesstpracticebased coach trained on thearly Achievers Coach Framewdrk
1  Support rating readinessnd ongoing continuous quality improvement.

1 Assist the Contractdn identifying goals and making quality improvement plans to achieve goals.

91 Assist the Contractor in completing remedial activities within the identified timeline, when applicable.

2.1.1B

EARLY ACHIEVERS COACHES

All persons serving in the role of coachshmeet the following qualifications:

f .1 OKSft2NRa RSANBS Ay 9FNIe /KAfRK22R 9RdzOI GA2Y 2 NJ NX fer cre8iR in Barlp ¢hiRlho@NJ |
education. These 30 credits may be included in the degree addition to the degree.

1 A minimum of two years working with young children in a group setting and experience as an early learning coach, consuat@moy trainer.
If the best candidate for the position is not fully qualified, the contractor mustiBNS (G KS ySgft e KANBR aidlF¥F LISNE2Y KI &
Education or related field, and is on a Professional Development Plan (PDP) to fully meet the qualifications of theélimdigeewears from date of hire. The
Contractor musmonitor progress on all PDPs and ensure the staff makes yearly progress to meet the required qualifications.

In addition, he University of Washington created a coach certificate program. It is in its first year of implementation. While some wdemherk for contractors
are enrolled in this certificate program, it is not required.

In a May 2017 survey ECEAP directors (20 of 54 responded) were asked wha

provides instructional leadership in their prograndss shown in the chart, eight Types of Pasitions Serving as Instruction Leaders (by
different types of positions serve as instructional leaders. The survey asked Program Size) (N=20)
directors to check all applicable options concerning the types of positions the
serve as their instructional leaders. All but one of the 20 direatbecked 10
multiple responses. Overall, more than half use ECEAP coaches (14), ECE# 2
directors (13), program managers or coordinators (12) and Early Achievers | ©
coaches (10) as instructional leaders. However, substantial numbers use 4
principals (7) and ECEAfe directors (6) as well. Others noted early learning | 2 l — . I— ‘
content specialists (2), a family support specialist (1) and efforts to strengthe ° _
peer SUppOI’t (l) Small Program (5) Medium Program (5) Large Program (10)
M ECEAP Director Program Manager or coordinator
ECEAP Coach Early Achievers Coach
November 2017 M Qutside Consultant M Principal
M Site Director B Other (please specify)



http://program.pesb.wa.gov/standards/standard-5/residency-principal-program-administrator---effective-nov-1-2013/principal-program-administrator-benchmarks---effective-nov-1-2013
http://www.del.wa.gov/publications/elac-qris/docs/EA_coach_framework.pdf

Since ECEAP provides comprehensive services there are roles related to these services thdiff@tmoeand credentialing requirements. Although they are not
called out as instructional leaders, they could be an instructional leader in their program. These roles influence EC&A¢ decision making. Some serve as
staff while others are condtants. The extent of their involvement in program management, determines the level of input they have on decision nhesag. T
qualifications for these positions include the following.

ECEAP Standaf@14 Health Consultant Qualifications
The health cosultant must meebneof the following qualifications:
1 Licensed in Washington State as a registered nurse (R.N.) or as a physician (M.D., N.D, D.O.); or
9 ! o0l OKSf2NRa 2NJ KAIKSNI RSANBS Ay Llzot A O KStelhtédkigdd. y dzZNBAYy 3> KSI f 6K SRdzOI

ECEAP Standar@18 Mental Health Consultant Qualifications
Themental health consultant must meet one of the following qualifications:
1 Licensed by the Washington State Department of Health as a mental health counselor, marriage anthé&apist, social worker, psychologist, psychiatrist,
or psychiatric nurse; or
1 Approved by the Washington State Department of Healthasanagefcf A f A G SR 2NJ OSNIAFASR O2dzyaSt2NE SAGK |
related field; or
1 Crdentialed by the Washington State Office of the Superintendent of Public Instruction as a school counselor, social mskenptogist.

2.1. Leaders?2.1.-2 Preparation

Indicators Policy in place?
Y all settings/ Y
State specifies evidendeased core competencies and/or standards of professional practice for instructional leaders some settingsN

Licensed | Exempt

2.1-2A State specifies evidendsased core competenciesd/or standards of professional practice for instructional leaders over | Y some | Y some

k programs (including both center directors and school principals.) settings | settings

Competencies or standards include: Y some | Y some

2.1-2B Instructional leadersip settings | settings

2.1-2C Knowledge of early childhood development and early childhood pedagogy Y some | Y some
settings | settings

2.1-2D Qultural competence, knowledge of dual language development and stratégaesupport the development of children whg N N

are dual language learners

2.1-2E Knowledge of strategies that support the learning and development of children with special needs in inclusive settings| N N

Competencies or standardse: Y some | Y some

2.1-2F Differentiated for role as building leaders (i.e. principal, center director) and other instructional leaders (e.g. teadeer le | settings | settings
head teacher, master teacher, instructional coach, asst. director, education coordinator)

2.1-2G Aligned to researctbased national standards (e.g. ISLLIC, Teacher Leader Model Standards.) Y some | Y some
settings | settings
State licensure or credential standards for frerogram directors and schoptincipals Y some | Y some
2.1-2H Are aligned with the core competencies settings | settings
2.1-21 Include practicum experiences in early learning settings N N
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2.1-2] Require a competencpased assessment. N N

Description of current policies (reference to laws/regulations/policies or other evidence):
Although ECEAP does not specify standards for instructional leaders there are some pieces in place ¢l@hgnesito get there as described below.

2.1-2Aand B

Practicebased coaches are required attend orientationtraining with CQEL staféee information from th&€hildcare Quality and Eatlgarning CQE) website:

CQEL developed the Early Achievers Coach Model by combiningPtlactezeBased Coaching Processes (shared goal setting, focused observation, feedback and
reflection) with three Guiding Principles (Resilience, Cultural Competence, Parallel Process) to create a holistic ppachatgvehich supports adult learning,
practice, and confidence. The Coach Model has been informed by research on effective coaching practices for early edstptatidas in the area of cultural
competence, and research on the importance of resilience as an aspect of adult and chikbsoamhool and beyond. The Coach Support Team works with Early
Achievers coaches across Washington State to provide initial training on the Coach Model, as well as ongoing develdmienhinftmonthly webinars,

individual consultation, intensivedmings, and internshipghere are competencies and standards related to coaches in ECEAP so we listed this as true in some
settings.

2.1.2Cand 21.2D
Coaches are required to have 30 quarter college credits in ECE. So ECEAP requirements ensaaghésateet this requirement. In the service delivery plan
requirements EEAP directors must ensure the following:

2.1.F

Washington has competencies for a variety of professional roles in early learning, this inclugesfE€onalscoacheschildand youth professionals, relationship
based professionals and stasgproved trainers. WA has not yet expanded on the competencies to define a subset for directors or administreaolsslearning
programsunless they are licensed which is noted above

2.1.2 G Yes, in the Core Competencies Early Care and Education Professionals which can be foznad

2.1.H

As a state system, we do not have different competenciesdbpolprincipalsor preschool directorsWe do align with core congtencies but this is a partially met
item as thereare no requirementsfor ECEAP directar On 4/5/2017 The ProfessionBHucationStandards Board voted to no longer require that principals
complete the secondier licensure system known as Professional Certification.

2.1.21
If staff completedstackable certificates or a program with field experience requirentieey would meet thislf not, then this is not met for ECEAP staff.

2.1.23
During the completion of the ECE Stackable Certificate or ECE state endorsements, compaterassssed as a part of each course, there is not a cumulative
assessment.

2.2.Teacherg; 2.2-1 Qualifications and Compensation Parity |
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Indicators Policy in place? Implementation in
Y all settings/ Y the field
some settings/ N Strong/ Mixed/
rec/ N 2SkF1k52Yy(
Licensed | Exempt | Licensed| Exempt
2.2-1A Staterequires minimum teacher and assistant qualifications. Y all Y all Strong Strong
settings | settings
2.2-1B [ SIR GSIFOKSNJ Ay SIOK OflFaaNR2yY Aa NBIdzANBR |N N Mixed Mixed
2.2-1C Lead teacher irach classroom is required to have specialization/ certification/ Y all Y all Strong Strong
license/endorsement/credential in early childhood education (e.¢, 08, P3'd) settings | settings
2.2-1D State requires an assistant teachmrevery classroom to have at least a CDA, an AA in early childhg Y all Y all Mixed Mixed
or equivalent state credential settings | settings
2.2-1E State requires compensation parity for pkeeachers. N N Weak Weak
2.2-1F State requires districts and private organizations to have salary schedule foffstated prek teachers| N N Weak Weak
gAGK o0l OKSt 2NRa RS 3INERIeadhdtstinithe tadnmankyY A€ | NJ G2 GKI @
2.2-1G State requiredlistricts and private organizations to provide benefits for stiweded prek teachers N N Weak Weak
gAGK o0l OKSt 2NRa RS 3INSSA2téashkrsin theNBmmardityr A £ | NJ 62 (K24

Description of current policies (reference taws/regulations/policies or other evidence):

2.2.1A

ECEAP Standaf@6 LeadTeacher Qualifications

All persons serving in the role of ECEAP lead teacher mustaneef the following qualifications:

1 An associate or highelegree with the equivalent of 3€ollege quarter credits in early childhood education. These 30 credits may be included in the degree or
in addition to the degree; or

1 Avalid Washington State Teaching Certificate with an endorsement in Early Childhood Educatie@i@te 3) or Earlyhidhood Special Education.

If a contractor hires a substitute lead teacher for more than three weeks, that substitute must meet ECEAP lead teachareetsuilf a qualified substitute is
unavailable, contractors must begin the provisional hire Pradesd Development Plan process within three weeks of appointment (C

ECEAP Standaf@8 Assistant Teacher Qualifications

All persons serving in the role of ECEAP assistant teacher muspneatthe following qualifications:

1 Employment as an ECEaé$istant teacher in the same agency before July 1, 1999;

1 The equivalent of 12 college quarter credits in early childhood education;

1 Initial or higher Washington State Early Childhood Education Certificate; or

1 Acurrent Child Development Associate (CDAflential awarded by the Council for Early Childhood Professional Recognition.

2.2.1B
Teacher qualifications listed above do not require a®dtrently 284eachershaveBachelorsor higher degrees (51%). The next largest group ig@@fhers who
hold AAdegrees.

2.2.1C
ECEAP Standareéed.ead Teacher Qualifications All persons serving in the role of ECEAP lead teacher must meet one of the followinigiogralificat
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1 An associate or higher degree with the equivalent of 30 college quarter credits in early childhood education. Theses3daydatitincluded in the degree or
in addition to the degree; or
1 Avalid Washington State Teaching Certificate with an endorseimdzarly Childhood Education (Rté&rade 3) or Early Childhood Special Education.

2.2.1D

ECEAP Standard8QAssistant Teacher Qualifications All persons serving in the role of ECEAP assistant teacher must meet one of thguallbeatigns:
T Emgoyment as an ECEAP assistant teacher in the same agency before July 1, 1999;

1 The equivalent of 12 college quarter credits in early childhood education;

1 Initial or higher Washington State Early Childhood Education Certificate; or 2014 ECEAP Peef@tanatiards effective July 1, 2014 16

1 A current Child Development Associate (CDA) credential awarded by the Council for Early Childhood Professional Recognition.

2.2.1EWashington is working on a compensation strategic plan to being planningrfbefaction steps on this topi@lthough there are no current requiremest
compensation data is gathered each ye201617 data is shown below.

Staff Compensation:

This data is based ameported compensation from ECEAP Contractors in the A01éontract yearDEL is in the process of updating its staff compensation summary
which is required for contractors to complete every year. This will help us to collect more cahgi$temation moving forward.The eported databelowis the

best available data available at this time, busihot consistent across contractors.

1 Average hourly rate: $20.48
Average salary: $32,679.30
1 Average mandatory benefits: $7,203.13

]

1 Average hourly rate: $21.03
1 Average salary: $34,378.00
1 Average mandatory benefits: $7,75.

We are including text from the Washingt@ompensatiorPaper created in July of 2017 to note the awareness of the problem in Washi@gttmaround
compensation parity:

The Problem

Investing in high quality early childhood education (ECE) has proven to be one of the best investments we can make,hdétdammual return on investment

However, that return on inyestment is only achiewglden the care is hith quality; Teqcher qpality anq positive aglﬂldrenvinteractigns are e§s§ntial components

ofhighlj dz t AGé SINIfé {SINYyAYyIE gKAOK fSIRa 02 auNRByYy3ISN OKA feflfect Bisimigergyy Sa @ | y T2 NS
T 2FakKAy3dG2yQa OKAf R 'CperbeBtilebfdtcipatiSnsBvaghibelow petigyboniers)S o
f odiz 2F 2FaKAy3adzyQa OKAfR OFNB G(GSI OKSNE NBfeée 2y 2y S42millioN2 NB &2 dzNDS a
9 2FaKAY3IG2yQa SENI& tSENYAY3I (S OKSNB &dzFFSNI FNRBY °F noz Gdz2NYy2O0SNI NI GS=
1 Students who graduate with degrees in ECE have the lowest projected earnings of all college graduates

ECE teachers who endure theestsors of living in poverty are more likely to experience toxic stress, depression, and chronic health issues. Tl amstabiéss

experienced by caregivers dealing with economic insecurity or poverty shapes their ability to provide enrichinganarenvironments for children5.
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These problems are disproportionately felt in low income communities and communities of color; communities that are mucdlierdren child cares subsidy

through Working Connections Child Care (WCCC) andfstaded preschool offered by the Early Childhood Education and Assistance Program (ECEAP). ECEAP has
0SSy LINRP@GSY (2 AYLINRGS OKAtR 2dzi02YSasx odzi Al KI & | chidévgstown thé quality & cafeaba i © 2
is offered throughout communities that are reliant on it. All of this contributes to lower wages, higher turnover, mortyaanikless quality for our most

vulnerable children. It is a big reason why the opportunity gap appears as early as 9 mdéths o

The Background

LYy uHampI 2FaKAaAy3adG2y o0S0OFYS | ylLrGA2y+rt £ SIFRSNI Ay SE LI ef ByAngestingin i3 Kivelpagysteh (i & S|
2F SINIe OFNB FyR SRdzOF A2y SELSNASyY OS ditw Ratirfg Snd Sripriendent SysterhlJarly Adtiievedsowhichidefitiedzd G |
quality care, supports programs with quality improvement awards and incentives, and holds them accountable to delivercomtimiment to providing high

quality care. All programs who gport children on state subsidy must participate and be rated at quality.

Even with financial support and policies in place that require participation in Early Achievers, those supports dadtlies$s the systemic problems created by

low wages, higlurnover, and other factors influencing the supply and retention of ECE teachers. Throughout the state Washington rcexgariéncrease in

demand for ECE educators. This includes: ECEAP entitlement, which requires Washington to serve alikligibleyc2022, requiring over 700 new ECE teachers

G2 adl¥F (GKz2a$sS Of | -day NR&garken reduiremdatihgsIntréaged the derdahd of teachers with ECE endorsements; and the expansion of

Head Start programs has further drained the pdolorder for programs to attract and retain qualified staff, programs will need to provide wages that are more
comparable to KL2 teachers.

{GFNIAY3 Ay GKS adzYYSNI 2F wnmcXIX GKS bl GA2yI { atdd 2o ddgee tddedelop plads2obattersupmost 2 FF S|
their ECE workforce. Under the leadership of Governor Jay Inslee and the Department of Early Learning a group of stéleshidieietiied ECE teacher

compensation as the primary barrier to workforce é®pment, set forth a goal, and outlined first steps of a plan.

The Goal
Washington has qualified, diverse and competitively compensated educators across all early learning settings to help ctaktbriheir potential and
to eliminate race and incomas predictors of school readiness.

The Plan

1 Develop and implement a compensation strategic plarhe newly formed Washington ECE Workforce Council will work with DEL to develogeriong
plan to address the issue of inadequate compensation. It isa&gdhe strategic plan would reflect current data, creative funding streams, public
feedback, and recognized best practices.

91 Design and release a public awareness campaign regarding compensatt@campaign is intended to increase awareness regatidingarm caused by
inadequate compensation in ECE, but also serve as a mechanism to solicit feedback from the ECE field in order to aoateacmanmon understanding
of ECE teacher compensation.

f Identify and evaluate funding streams to improve compsation.¢ KS &G+ GS 6Aff O2yaARSNI 2dzNJ adl 6SQa 26y Si
from other states regarding funding streams for early learning compensation. This includes wage initiatives, tax crdditafiestholarship models.
Prelimirary discussions with stakeholders to analyze existing resources within Washington have been held and are ongoing.

1 Document new learning grounded in research and déta ¢ KS LINR 2SO0 GSFY KIFa @g2N]J SR gAGK (KSStutyl GA2Yy
of Child Care Employment, the National Academy of Medicine and other national leaders to better understand where thd EQ@&tfmially as
02 YLJI NB R (efucators@rithe®vell impacts on child development and workforce stability. Qaestthat are still outstanding include: What is
the cost of quality? What is the disparity between the cost of providing high quality care where qualified teachersyacerfginsated, and the rates that
are provided to programs? Is progress being madecruiting and retaining a qualified, diverse, and competitively compensated workforce across all
settings?
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2.2Teacherg; 2.2-2 Preparation
Indicators Policy in place?
Y all settings/ Y
some settingsN
Licensed | Exempt
2.2-2A Statehas developed clear, researblased core competencies for pketeachers. These competencies include: Y all Y all
settings | settings
2.2-2B Early childhood development and pedagogy specific tekpf@dequate to teach the early learning atevelopment standards| Y all Y all
settings | settings
2.2-2C Knowledge of and strategies for assessment of learning and development of preschoolers Y all Y all
settings | settings
2.2-2D Quitural competence, knowledge of dual larage development and strategies that support the development of children wl Y all Y all
are dual language learners settings | settings
2.2-2E Knowledge of strategies that support the learning and development of children with special neiedtisive settings. Y all Y all
settings | settings
State licensure or credential standards for early childhood teachers (5908, P3'd): Y some | Y some
2.2-2F Are aligned with core competencies settings | settings
2.2:2G Require studentteaching experiences and practicum experience with 3 and/or 4 year olds Y some | Y some
settings | settings
2.2-2H Require a competencpased assessment Y some | Y some
settings | settings

Description of current policiegreference to laws/regulations/policies or other evidence):

2.2.2A2.2.2E TheWashington State Early Learning and Developmental guidelines are posted on the DEL website and camiesfdhde the Core
Competencies for Early Care and Education Professionals which can bénéman@ontractorsare responsible for ensuring the following requirements are met:

E1 EarlyChildhood Education Service Delivery

Contractors must use an early learning framework to plan developmentally appropriate early childhood education. This fkanfemos the environment, daily

routine, curriculum, adutchild interactions, guidance, screening and referral, assessment dividinalization, and parertacher conferences.

2.2-2FH, Yes, due to stackable certificates and ECEAP education requirements. See ECEAP StaridsadsT€acher and TCAssistant Teacher.

2.2.2G The range for student teaching can be outside & #&ge of 34 year oldsDepending on the completed qualification for the professional, a teacher with a K

8 teachingcertificate mayhave completed a student teaching experience anywhere from birth through @akléi A ay QG | NBIjdzZA NSYSy i F2 NJ

certification in K8 to complete student teaching with the younger ages. When a teacher has an ECE degree, the field experience is birtgthBugh

2.2.2H Course level assessments is yes acrosbdiaed, but not for a cumulative assessment for remrtification

2.2. Teacherg; 2.2-3 Workforce Development Strategies |
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Indicators Policy or Support in| Implementation in
place? the field

Y all settings/ Y Strong/ Mixed/
some settings/ N |2 S {k52Yy Q

Licensed | Exempt | Licensed | Exempt

2.2-3A If degree and credential requirements specified above are not yet in place for teachers and tea( Y some | Y some | Mixed Mixed
assistants and/or if implementation in the field is mixed or weak, State has put in place policies and resourg settings | settings
support current early childhood teache(and assistants) to attain these degrees and ECE credentials (e.qg.,
scholarships, cohort models, counselors).

State has programs, incentives and resources in place to support candidates seeking: N N Weak Weak
2.2-3B Early childhood DLL (e.g. TEACH scholarships, cohort models, etc.)

2.2-3C Early childhood special education endorsements/credentials (e.g. TEACH scholarships, cohort 1 Y all Y all Mixed Strong
etc.) settings | settings

2.2-3D State has specific strategies for attracting, supporting and retaining diverse workforce N N Weak Weak

Description of current policies (reference to laws/regulations/policies or other evidence):

2.2.3A Teachers and teacher assistants who work in Early Achievers programs have access to scholarship opportunities and \Wasltegificate programs

called the Stackable Certificates that support teachers to pursue a career pathway that is pinagegsl portable. The stackable certificate programs are available

in three different languages and offered both online angbérson at all community and technical colleges in Washington. Current efforts are going towards

increasing the guaranteed traresfof Associates degrees and BA and BAS programs in ECE around tWestatied implementation as weak for this answer since

some teachers and assistants access this while others d&rotf Q& 3I2Ff A& (2 KIF @S Y2NBE othEsiahdaNsBiéni tedchéR than dzlLJ2 N.
currently available.

2.2.3B

C2NJ5[[X 9/9 O2dNES62N)] O2yilAya AYyF2NXIGA2Y | 0 2Tdsre afe bEBtiveg availabje[thBough Baily { K S NJ
Achievers scholarshiger completion of educational milestonef an ECEAP teacher is certificated they can get an endorsement in Engliglagé.earner or

Bilingual

2.2.3C
For SecialEducationendorsements, DEL provides education awards for completed ECE SpEd endtssana& K8 teaching certificate, scholarships are available
for programs of study that may lead into this pathway.

2.2.3D

While we rate this area as wedRELs workingwith the Workforce Council to identify workforce need, and specifiategies Current efforts include providing
targeted scholarship funding to communities with diverse workforce needs. This has resulted in our higher education giéetivegcohort learning opportunities
in Spanish and Somali. Sometimes the majority of partitgpattending these cohort trainings are from Head Start or ECEAP communities.

Early Achievers Educational Scholarships are available for Early Achievers participants. (See [samin&fgy are starting to direct funds to areas with increased
needs.In addition,DEL offers reimbursement for training taken from Washingitate-approved trainers. Professionals who work in fiegnsed orcertified child
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care facilities and have confirmed or verified their employment record can access reimbursement through their MERIT mabfeseial. (Inform#don can be
found here.) Despite these efforts DEL is aware that more needs to be developed in this area to fully meet what is intended in this. questi

2.3. Professional Development Priaders- 2.3-1 Qualifications(including trainers, coaches, and other PD providers for teachers and legders)

Indicators Policy in place?
Y all settings/ Y
some settings/ N
Licensed | Exempt
State specifies evidendmsed core competencies or standaafgrofessional practice for: Y all Y all
2.3-1A Trainers settings | settings
2.3-1B Coaches Y all Y all
settings | settings
2.3-1C Other professional development providers Y some | Y some
settings | settings
State hasa credential(s)/certification(s)/system of recognition for: Y all Y all
2.3-1D Trainers settings | settings
2.3-1E Coaches Y some | Y some
settings | settings
2.3-1F Other professional development providers N N

Description of current policies (reference to laws/regulations/policies or other evidence):

2.3-1A.StateApproved Trainer® 2 YLX SGS 'y | LI AOFGA2y LINRPOSaa ¢AGK GKS adrdisS FyR RRKSNEB i
development support documents such as the core competencies and early learning guidelines. All trainers are part ofsssuralitge program that completes
random observations to provide observation, feedback and professional development plavashird (i 2 yaiRer coinpélencies can be foutere.

2.3.1B.All Coaches refer to thRelationship Basedrofessional Development competenci&srly Achievers coaches are guided by the Early Achi€earcshing
Framework can be foundere.

2.31C SeeRelationshipBased Professional Development Competer{ses aboveand Professional Development Culturally Responsive Guidéfimendhere).

For ECEAP there is a requirement for a Mental Health Consultant who miicgieed agencyaffiliated, certified or credentialed. This means that they must have a
YAYAYdzy 27¥ veledadatiorii Sshdtof tHe ficensing and credentialing processes they also have ongoing educational requirement yeeary. 2

Additionally, the Health Consultantrodedza ¢ 6S F t A0Sy aSR YSRAOIf LINE JA RS dldo2rigding eddcatiortal rdgdsrénterits3fR 6 |
they are licensed. These are just two examples of roles that are required and that may not be designated in the roler afrtcaachOther professional

development providers must meet the training requiremeirtghe MERIT system that trainer and coaches must meet.

2.3-1D. Allindividual who provide EL training in the state abide by the trainer approval process. The only time they vary fiifntk@g work for higher
education Trainersnust meet qualifications in education and experience as well as demonstrate competency to becomeaggtate=d trainer, this is not
provided as a credential, it is provided as an approval process forapgi®ved trainersin Washington, trainers ar@pproved by the Trainer Approval Bdavho
provides reommendations to DEhelink to the manual with applicationand scoring rubrics can be fouhdre.
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https://del.wa.gov/sites/default/files/public/Training%20Reimbursement%202016.pdf
https://del.wa.gov/Professional/approval
https://del.wa.gov/professional-development-2
https://del.wa.gov/professional-development-1
https://del.wa.gov/Professional/approval

2.3-1E.Washington has a new coach certification through C&HEhe University of Washington, howevemt all coachegarticipate.An overview of the coaching
certificate is below:

§ Studies have shown that teguality instruction and caregiving fromanearlydde y Y| 1S | YI 22NJ RAFFSNBYOS Ay OKAfF
achievement and welbbeing. Highly trained early childhood and expanded learning opportunities coaches are a crucial part of this effort.

Ly G(KA& OSNIATFTAONGS Liy@idchlesvadd key Skils of praStifdsed kogchinglinke&rly éhidtthoBdA school age and youth settings.
,2dz2Qf £ RSSLISY @&2dzNJ dzy RSNEGF YRAY3I 2F F2dzyRFEGA2y It O2| SufpbrytEougdnitddy A OSa
responsive shared goals, action plans, focused observation, reflection and feedback. Help boost the quality of early ahrittlafierschool program

instruction and care with proven strategies and techniques.

2.3-1FOther PD providers meet requiremen(which is part of 2.31cWe have credentials under development for other areas, but theynateolled out yet.

Threats to existing strong policies:

1 Potential decrease fundingfor scholarshipsred coaching.

1 Time, capacity and funding are threats to implementing these poli€iesr the years requirements have increased withan increase in administrativates
at the DEL office or in funding for slots per child. Without increased funding, contractorsatrke uo hire additionabr simplyretain staff to implement
quality initiative workor sustain programmingThis contributeto staff turnover and increased frustration on the part of ECEAP direcksrs result, this
A Y LI O { abilitpt® modeihe needle on quality aroundorkforcestrategiesand facility expansiopolicies and needed structures, for example

1 There is a chicken and egg issue Wath demand from studentsvanting to enter thefield and insufficient space in higher edtica institutions to train early
childhood professionals.

1 Low compensation is a challenge for attracting people to the field and to retaining qualified staff.

1 Educaional requirements will threaten ability of some existing teachers to continue whiclexeiierbate the current teacher shortage as ECEAP expands.

1 Impacts of requirements on the demographics of direct service staff in the f&ldh as, withampetency based assessmerifsye want to have a qualified
and diverse workforce who represetite racial and ethic backgrounds of families served. How are we creatingwways for them to get there with quality
requirement®

Challenges and opportunities to improve these policies:

Instructional Leadership

1 Thecoach role fills a part of the instruohal leadership role but not all of iThe role ofproviding overall organizational coherence/focus and facilitating the
conditions for teachers to provide high quality instructisrbeyond the scope of most coach@bisaspect of instructional leadengp is more at the program
management level, particularly those who are external to the individual program. A coach supports implementation of High gualA y & G NdzOG A 2y 0 dz
the conditions for it unless they are also a high level manager.

1 Atthe statelevel, Washington does not yet focus competenciesroles andoreparation for instructional leader§ his is an area of interegbing forward.
However, it will bea complextask since DEL will want to keep flexibility in requirements for contractbrgould alsovary significantly based on contractor
size.

1 The ability to start from scratch and build a strong set of instructional leeol@petencies, roles, preparatigrathways,and ways to make instructional
leadership fit imo our mixed delivery system will be a major opportunity and a major endeavor.

Teachers
1 There are both challenges and opportunities with the possibility of moving to BA requirements for lead te@ttadlsnges include a loss of teacher diversity
and inadequate supply of qualified teachers. Opportunities include the possibility of increasing the effectiveness oktbeceiorhis could only work with
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very intentional and robust pathways (with st@memphasis on cultural and linguistic responsiveness) and support for teachers to obtain dégeees.
effectiveness of the BA teachers would alsodependent uporthe extent to whichBA programsre effectively preparing teachers
1 Moving to BA degrees watd have najor fiscal implicationslt cannot bedone within existing resourcemd securing slot rates for this could prove challenging
1 Compensation parity would go a long way towatttacting and retaining quality staff. This isienportant issue fous to focuson. At the same time it has huge
resource implicationslt is likely to be difficult to make the case asdtrelates to adults as opposed to just increasing the number of kids served.
1 Requiring contractors to provide benefits poses oppoityim that it would improve quality via improving teacher wiedling and retention but implementation
seems challenging. Aside from overall fiscal implications (i.e. we have to pay for it) seems like it would hit diffesehtgrgractors very differdly.
7 Item2205 a{GFdS KIFIa ALISOAFAO &AGNI GSIASA T2NJ I GG NIitGnaylogad areadodgalicipirhd@oskeynént. | y R NB
1 Threats to sustained opportunities for teachers when scholarship and other opportuniteamafunded by the state legislature
1 Early learning as @desirablefield of workimplementing strategies around this. Subsidy system does not support long term economic growth of the field

Other
1 Standardslignmentand revised WAC will allow for increagiconsistency across the professional development system, aligning best practice across programs

Challenges and opportunities to improve implementation:

1 TheSurvey of ECEARrectorsshowed thatthey are thinking aboutnstructionalleadersip as all 20 named positions that serve as instructional leaders. All but
one of the 20 directors who responded noted that multiple professionals serve as instructional leaders for their progrestirsgitjgat we will need to
consider coordination amonigstructional leaders and guidance for professionals serving in multiple core roles, as well as ways to provide instructional
leadership in family child care homes.

1 Increased funding for more reflective professional development and scholarships, bottiabf are known to have stronger sustainable impacts on adult
learning; alignment of system with coaching and training competeriiegide more scholarships and apgunities for students to access peer mentorship and
coaching practices.

Considerations foscale/expansion:

1 We will need to build the capacity/funding to hire and retain instructional leaders and qualified teaching staff.

1 Washington is committed to a mixed delivery system, so we will need to consider approaches that work for an array sfiseltlidigg, center based and
family child care homes, schools and private preschool programs and contractors of varying sizes.

1 Alignment of system with coaching and training competencies; increase professional development delivery with relationshifDhasatinue to develop the
diverse field that offers professional development and move forward with professional development progressions for botloeduzhinservicetraining.

“
3. Teaching and Learning
_

Brief Explanation of Ratings (see usguide for more detail)

Policy in Place?

Yes all settingsThis means that the policy is in place (i.e. state mandates or requires the standard or practice) for all applicable-ktategnams for 3and 4

yearolds, whether they are in schobhsed omprivate centerd 8 SR AaSiGAy33ad wSFSNI (2 (GKS LR2ftAde Ay (KS a5Sa
Yes some settingsThis means the policy is in place (i.e. state mandates or requires the standard or practice) for séam@qgeams. It may be fougt school

based but not private cented 8 SR LINE INI Ya 2NJ A0S OSNAEI ® 9ELI LAY Ay (GKS 45Sa0ONRLIIAZY 27
No rec This means the standard or practice is not required of programs by the state, but the state recommends or incénitivezase or all setting€xplain in

GKS a5SaONRLIIAZ2Y 2F GKS OdzNNByid L22fAOASaéd aLl OSo bidédadhtrog downdboxdd alchhoifed A a Yy 2
No- This means the policy is not in place for state-pprograms
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Implementation in the field?

Strong This means the requirement or standard is met in a strong majority of programs (approximately 66% or higher).
Mixed- This means the requirement or standard is met in some programs but not a strongtynéproximately 33%66%).

Weak- This means the requirement or standard is met in few programs (approximately 33% or less).

5 2 ¥y Qi - TMis/m@ay be a temporary rating when the information is not available at the state level, until more informatidre gathered from stakeholders. Or
ail 1 SK2t RSNA dryith arfg Sonfilehc®tf R Ol y Qi

iKA& YI®& NBYFAY (KS NIdGAy3s sKSy S¢Sy

Notes for WA team:

Please rate the policies and implementation for ECEAP center and school basesepiings. Use the 2 columns to rate licensed and unlicensed ECEAP settings
separately. Do not consider family child care in your ratings of the indicators. Rathebdekerpolicies that apply to the family childcare setting related to the

category (e.gGroupsize/ratio, Curriculumetc.) as well as the strength of implementation in the description sections below the rating tables. Column for licensed
[ AOSyaAy3a NBIdz INGA Ziy2a X 9 /LI tA OO By B

settingsreferdi 2 X | LILJX AOlFofS LRftAOASA AyOf dzRSY

include: ECEAP contract

Ratings and Description:

3.6. Learning and Development Standards

Indicators Policy in place? | Implementation
Y all settings/ Y | in the field
some settings /N | Strong/ Mixed/

2SSl 1k52Yy

Licensed Exempt

3.1-1 State has developed comprehensive learning and development stanfiargdse-k. Y all settings Strong

3.1-2 Learning and development standards include indicators unique to DLLs and guidelines incorporate | N Weak

considerations for dual language learners (DLLs) across all domains

Description of current policies (reference taws/regulations/policies or other evidence):
3.1.1, See thawashington State Early Learning and Development Guidelines which can behfmend

3.1.2

Washington State Early Learning and Development Guidegimegde overarching information around DLL and culture, but do not include guideDmesxample

from the Early Learning Guidelines is belés you can see they are idsar suggestions.
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https://www.del.wa.gov/helpful-resources/washington-state-early-learning-and-developmental-guidelines

1. About me and my family and culture

Family and culture

¥ Ideas to try with children....

Family and culture

* Take pride in own family composition and interest in others’,
Understand that families are diverse.

* Recognize and respect similarities and differences between self
and other people, such as gender, race, special needs, cultures,
languages, communities and family structures.

* Make sure information about the child's growth, development and
social skills is shared between home and school.

* Show a friendly and respectful way of listening and responding to
what your child says. Be the model you want the child to be.

* Continue to involve your child in family and cultural traditions,
rituals, routines and activities.

Self concept Self concept
* Describe what he or she likes and is interested in. * Encourage vour child in the things he or she tries, and to try new
* (Choose activities to do alone or with others (such as puzzles, paint- things.

ing, etc.).

* Invite your child to share thoughts and feelings about accomplish-
ing a new task.

3.2.Curriculum

Indicators Policy in place? Implementation in
Y all settings/ Y the field
some settings /N Strong/ Mixed/
rec/ N 2 S| 1 ktkridw Q

ensed xmpt ensed xmpt

3.2-1 State requires that program implements a curriculum (or curricula). Yall Yall Strong Strong
settings settings

Curriculum (or curricula) is required to be: Y all Yall Strong Strong

3.2:2 Aligned with state learning standards for preschool settings settings

3.2-3 Grounded in research Y all Y all Strong Strong
settings settings

3.2-4 Proven (Has evidence of effectiveness) Y all Y all Strong Strong
settings settings

3.2-5 Culturally and linguistically responsive Y all Y all Strong Strong
settings settings

3.2.-6 Supportive of individualized instruction for children with a range of abilities N rec N rec Strong Strong

Description of currentpolicies (reference to laws/regulations/policies or other evidence):

ECEAP has a menu of tvesearchbased curriculum options for contractors to selé@m: Creative Curriculum and High Scope. The percentage of programs using
each curriculum is shown t®b. As of spring 2013l contractors have access to § €dition Creative Curriculum kitr a current High Scope curriculum kit. In the

201718 school yeaDELwill implement the Altenative Curriculum processh& one to two contractors who select thagtion will need to usean approved

researchbased curriculum.
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52 (96.3%) contractors on list use Creative Curriculum
this means of this number 341 (94.99%) sites are using this curricula

1 out of 54 (1.85%) contractors uses uses HighScope - City of Seatile
this means of this number 14 (3.9%) sites are using this curricula

1 out of 54 (1.85%) contractors uses Tools of the Mind - Neighborhood House
this means of this number, 4 {1.11%) sites are using this curricula

3.2.1:3.2.5
CURRICULUM IMPLEMENTATION
The Contractor must use:
1 A DElapprovedcomprehensive researebased curricula. DEL approved curricula@reative Curriculuffand HighScop%
If an ECEAP contractor wishes to use an alternative resdxasdd curriculum they must:
o /2YLX SGS 59[Qa !'fOASNYIGABS / dzNNRK Odzf dzy ! LILINR G f C2NNV O
1 The Contractor must ensure:
Staff supporting teachers implementi@greative Curriculuf'?(such as ECEAP Early Achigemaches, directors, coordinators and managers) must attend a Coaching
to Fidelity training provided by CQEL staff
1 The Contractor must ensure ECEAP lead teachers:
o] Participate in the DEL sponsoredgderson curriculum training, if DEL provided a f@eative Curriculuffor HighScop%curriculum kit.

Complete a DEL determined digital curriculum resources training, formerly known as the G@tr@ipiug, if DEL purchased this add feature in GOL(?by
Teaching Strategies

Below is researcimformation from Teaching Strategies:
1 Comparing Child Outcomes: Examining the ImpagthefreativeCurriculun®for Preschoo{PDF (see screen page 6 of 12)

o0 Study Results and Discussion Results indicated that children in classrooms where teachers used both The Creative fGuRteskcin® and
Teaching Strategies GOLD® scored higher in Language, Cognitive, Literacy, and Mattteanadid children in classrooms where their
teachers used a different curriculum along with Teaching Strategies GOLD®. These results were statistically signdigintHfiect sizes
were moderate (Cohen, 1988). These results agree with previgdissexamining the effectiveness of The Creative Curriculum® for Preschool.
The study extends the work of Durham and colleagues (Durham, 2013) by adding a comparison group who did not use TGe Cicedline®
for Preschool, thereby strengthening thiedings and their inferences for practice.

9 Linking Curriculum and AssessmdriteCreativeCurriculun®for Preschooand Teaching Strategi€sOL® PDFy (see screen page 6 of 8)
o Findings demonstrate that together, The Creative Curriculum® for Preschool and Teathing St3A S& Dh[ 5t | NB aSyaiidAgds
and development and children have high learning outcomes for the areas of development and learning.
o Inrecent years, many have lamented that inappropriate assessment practices have detrimentally impagtealith and appropriateness of
curriculum (Hatch & Benner, 2010; Rose & Rogers, 2012). In contrast, findings from this study imply that The Creative® tori€reschool
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and its linked assessment, Teaching Strategies GOLD® , can in fact effagtpetythe development and learning of children from diverse
backgrounds, produce positive child outcomes, and provide growth for all children.

1 The Effect of Training and Ongoing CoachingweCreativeCurriculun® Implementation§DF (see screen page 11 of 13)
o Findings from this study produce positive results for teachers implemértm@reative Curriculum® for Preschool, Sixth Edition for the 2015
2017 program years in this pilot. CLASS® scores indicate that teachers achieved highest growth in the InstructionairSaipdoyt d
implementing The Creative Curriculum® for Preschatt, Sdition. Overall, teachers scored lower ratinggli?015 and achieved positive
growth in both their CLASS® and fidelity scorephbigg2017. Baseline outcomes in the fall indicate that teachers require time to adapt to using
new curriculum resoges in their classrooms. Byring2017, classroom scores and child outcomes suggest that teachers gained a deeper
understanding of the implementation process. Child outcomes point to positive growth in all six areas of developmentiagd lear

ECEAP Standatg4 Curriculumg Developmentally Appropriate and Culturally Relevant
Contractors must ensure a developmentally appropriate curriculum emphasizing:

1

= =4 =4 =4

Active, playbased, multisensory learning experiences.

Firsthand exploration and investidion of reallife materials, people, and events.

Choice, decisiomaking, and problersolving.

¢2LIA0OA YR YIGSNAIfAa NBfIFTGSR (2 OKAftRNByQa SYSNHSyid AyGaSNBadGao
Opportunities for children to direct their own learning, minimizing teactiieected activities.

Contractors must ensure a culturally relevant curriculum that:

1

1
1
1

Reflects the cultures of enrolled children.

Supports ongoing development of each child's home language, while helping each child learn English.

Includes and demonstrates respect for divefamily structures and cultures.

Focuses on the dalily life of families in the community, rather than only on holidays, celebrations, or people far away.

Contractors must not plan religious activities in the curriculum. This does not preclude childeemilgs from sharing their traditions.

ECEAP Standafg5 Curriculum Planning
Contractors must ensure that staff plan early learning experiences and maintain written curriculum plans which descibeitiies for each class day.

These written plas must address the following areas of development and learning froriMaghington State Early Learning and Development GuideBoes
emotional development, physical development, language development, cognitive development including literacy anuatiathe

The planned curriculum must encompass:

1 Each component of the daily routine.

1 / KAt RNByQa RS@St2LISyGlt YR tSIENYyAy3a 32Ffa& AyOfdzZRAY3I LYRAGARIZ £t AT SR 9F
1 Information gained from child observation and assessmeritl(E

1 Parent idas for curriculum.

3.2.6

ECEAP hasm expulsion requiremenfor ECEAP contractors, so all are required to work to meet the individual needs of childremesult, the implementation of
this is strong across contractoddowever, thigs an area whergve could strengthen our languagBelow is the current No Expulsion language:
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ECEAP Standai9 No Expulsion
Contractors may not expel ECEAP children for behavioral reasons. Contractors must write and implement a policy to adeedss dffiehildren with challenging

behaviors and prohibit expulsion. The policy includes strategies appropriate to the community served and timeframes rfioemapien. These four topics must be

addressed:

1 Supporting classroom teachers.

1 Planning to meet individdaneeds of child.

1 Engaging community resources.

1 Choosing an alternative schedule or setting.

Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsiofteBha@tispension must not be used as punishment,
tK2dzZAK NBOSAGAY3I GSYLIRNIYNEBE aSNBWAOSa G K2YS YIFe 6S LINLG 2F | OKAfRQA

If contractors have implemented their usual strategies and the classroom is still unsafe or excessively disrupted, theyuaaged to contact the State ECEAP
Office for technical assistance.

Belowin italicized fontis the proposed language which, when finalizealdbe implemented in July of 2018Ve have adopted language from this ss$essment
into the second bullet

The planned curriculum must encoass:

Each component of the daily routine.

Supports for individualized instruction for children with a range of abilities.

Information gained from child observation and assessment.
Parent ideas for curriculum.

= =4 =4 —a -
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3.3.Developmental Screening and Assessment

Indicators Policy in place? Implementation in
Y all settings/ Y the field
some settings/ N Strong/ Mixed/
rec/ N 2SI 1k52y Qi
Licensed | Exempt | Licensed | Exempt
3.3-1 State requires that every child is screened for developmental delays/disabilities Y all Y all Strong Strong
settings | settings
Developmental screening tool(s) is requiredo Y all Y all Strong Strong
3.3-2 Comprehensive across developmental domains settings | settings
3.3-3 Valid, reliable, sensitive, specific N N Strong Strong
3.3-4 State requires home language surueyidentify dual language learners Y all Y all Strong Strong
settings | settings
Developmental screening process: Y all Y all Mixed Mixed
3.3-5 Is conducted annually settings | settings
_K At RQa Y some | Y some | Mixed Mixed
settings | settings
3.3-7 Includes parent input N N Weak Weak
3.3-8 Includes informing parents of results Y all Y all Strong Strong
settings | settings
1339 Includes referrals for further evaluation when indicalr: val  [yal [swong | Strong
settings | settings
3] RINES { Y all Y all Strong | Strong
3.3-11 C2NJ Rdzl £ €} y3dz 3S £ S| NaRildErE as€essadipfontBograeat. 9y 3{ N N Weak Weak
3.3-12 I Y all Y all Strong Strong
t settings | settings
Child assessment tool(s) is required to be: Yall Y all Strong Strong
3.3-13 Valid and reliable settings | settings
133-14  Inclusive of both cognitive and socihotional learning and development domains val  [yal [swong | Strong
settings | settings
3.3-15 Aligned with early learning and development standards Y all Y all Strong Strong
settings | settings
3.3-16 Aligned with curriculum Y all Y all Strong Strong
settings | settings
For dual language learners, state requires: N N Weak Weak
3.3-17 The assessment of progress in home languagedgment if home language idanguage of
instruction and/or if home language language of the majority students in the program
3.3-18 The assessment gfrogress in English language acquisition N N Weak Weak
Child assessment results are required to be used to inform: Y all Y all Strong Strong
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1

1

3.3-19 - settings | settings
3.3-20 t Y all Y all Strong Strong

3.3.Developmental Screening and Assessment

settings | settings

Description of current policies (reference to laws/regulations/policies or other evidence):

3.3.1-:3.3.16
ECEAP Standaki10 Screeningnd Referrals
Contractors must conduatevelopmental screenings to identify children who may need further evalu

Contractors must document:
5838t 2LIySyidlt aONB
200dzNNAyYy 3 GKA& &aON

A f R g(Ridhde hofe thatin th@ IStnSafdRdvibidn Rbridti@at i2cHirrertl
& OKIy3aAay3a (2 np OFtSYyRFNIRIF&a 27F

=R
u» Uy
O

rvices.

—)
€s.

E-11 Observation Assessment, and Individualization
Contractors must ensure teaching staff:
Use Teaching Strategies GOLD® Online for their child assessment tool. Staff must enter andanainttminformation in GOLD®.
es each
tract.
0 Complete the Home Ladgt 3S { dzZNBS& 2y fft 9/ 9!t OKAfRNBYZI IyR aaSaaiy3ad GES OKACT
37-38.

Use observation and assessment information to plan individualized curriculum and guidance

USE OBOLBBY TEACHING STRATEGIES
1.1. The Contractor must:
i UseGOL@byTeaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Sidndards E
1 Participate in the ELMS to GOLdata feed which loads ECEAP site, class, teacher and child data inté @@L&rchives exited ECEAP children
automatically. This includes all ECEAP subcontractors.
! Analyze aggregate child assessment data to inform teaching practices, curricula, prafedsicelopment, and program planning
1.2. ECEAP lead teachers must:
1 Enter objective observations notes for individual children throughout the school year.
1 Rate all Socigtmotional, Physical, Language, Cognitive, Literacy and Mathematics objectives apd inatikpoints by the checkpoint due dates in
Exhibit D: Deliverables Calendar, for all children attending class for a minimum of two weeks prior to the checkpoint,
1 By the same checkpoint due dates, complete the Home Language Survey for all ECEAP artdldfeindicated, assess their English language
acquisition using GO@Bbjectives 3738.
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1 Complete irperson or online training to use G(ﬂlﬁ' Teaching Strategies within six months of hire.
1 Obtain interrater reliability certification for GOﬁDy Teachig Strategies within six months of hire and every three years thereafter.

ECEAP Standaff12 ParentTeacher Conferences

¢KS (GSIFOKSNJ Ydzald YSSiG 6AGK SIFOK OKAfRQAa LI NBydioao I Y Asghho! dewthee T (1 K NB
location convenient to the parent. Conferences must be in person, except phone contact may be used on a limited basistifsaupeble to meet
faceto-face. During conferences, teachers:

9 [ SFENY |o62dzi GKS FrYAfteQa Odz GdzNB yR fly3adz 3So

9 5Aa0dzaa LI NByd FyR GSIFOKSNJI 20aSNBIGA2ya 2F OKAfRQa RS@St2LIYSyid Iy
1 Share screening and assessment results.

1 Obtain parent input for program and curriculum planning.

1 Jointly plan goals for the child.

Belowin italicsis the proposedstandarddanguage around parerieacher conferences which, when finalizeduldbe implemented in July of 2018hese updated
requirements now include more opportunities and directives for parent input. Additionally screening will need to be lialidg snd sensive.
During each conference, teachers partner with parents to:

a) [ SFNY o2dzi GKS OKAfRQa FlFYAfexs OdzZ GdzNBZ FyR flFy3dz 3So

Pl

b) I SFNJ LI NBYyGQad 20aSNBIFiA2yad 2F GKSANI OKAfRQa alAffazr AyGSNBadtaszs ySSRax
c) DFGKSNJ LI NByiQa &dAaA3Sadizya F2NJ Oftlaa FOGAGAGASE IR sl e&a GKSANI FI YA
d) Agree on at least one educational or developmental goal for the child

e) Review and update goals set at earlier conferences.

During conferences, teachers also share:
a) CKSANI 20aSNBIFiA2ya 2F (KS OKAftRQa ajiAftaz AyaSNBada I'yR RS@St2LISydo

b) Screening results and assessment data.
c) ¢KS OKAfRQ& LINPINBaa (26 NR YSSGAy3d GKSANI 32Kt 6400
d) Information on school readiness.

Teachers must documeint ELMS:
a) Date, location, and duration of each paretegacher conference.

b) Topics covered in paretgacher conferences.

¢) Summary of discussions from each visit.
d) Followup plans and outcomes.
e) Followup contacts between parents and teachers outside of regular conferences.
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/| 2yGNF OG2NAR Ydzad O2yRdz0G + RS@St2LIVSyilt &AONBSYAy3d dajank Exteptiop If dnild &geiRdd B R |
developme[r}t screening within six months prior to starting ECEAP, and the contractor obtains documentation of that screeningathercoay use the existing

A )
screening.

The purpose of the developmental screening is to identify children who may need &uahgation or referral for special services.
The developmental screening tool must:

a) Be valid and reliable

b) Be sensitive to the cultural and linguistic needs of enrolled children and families

c) Screen speech/language, soetahotional, physical/motor, andognitive development.

The developmental screening must be administered:
a) With parent consent and collaboration

b) By qualified and trained staff
c) LY I OKAfRQ& K2YS fFy3dz 3S 6KSy LRaarofsS o0& Ipualfiédst®@iSR oAf Ay3Idzkf adl ¥

After completing the screening, staff must score the tool. If any child scores as needing further evaluation, staff must:
a) Refer the parent to the local education agency (LEA) for further evaluation

b) Ensure the child received the needs@luations and any related services, while respecting parent choice
c) Partner with the LEA to ensure evaluation results meet federal and state tin&lines

Description of implementation in the field/Explanation of ratings above:

Potential contractors desdye their developmental scregng tools and process in the Request for Application that they complete to be considered an ECEAP
contractor. Once slots are awarded to a contract@wtlopmentscreenings and assessments are all monitored regularly throughout the year through desk

monitoring compéted by the ECEAP data team. Rr&pecialisttaff then followup monthly with contractors when meeting with them emonthly contractors calls

to ensure followup and compliance is occurrin§SG is a valid and reliable tool. DEL selected TSG as the required assessment tool because it aligned with the Early
Learning Standards. Almost all sites use Creative Curriculum so the assessment aligns withictlisne and with High Scope.

Notes:
3.3.3¢DEL does not specify requirements for screening tools. However, we do know what screenicgntralstorsare usirg. We alsamonitor whether or not the
child is at age level, the needed referiifithe referral occurred and the resolution of this referr8lee visuals below.
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Multi-domain screening tool used for all ASQ - Ages and Stages Questionnaire 189 sites
children:

ASQ-SE - Ages and Stages Questionnaire - Social 102 sites
Emotional
Brigance Preschoal Screen 8 sites
CDC Milestone Checklist/Act Early 4 sites
CIP - Comprehensive Identification Process 1 sites
DDST - Denver Developmental Screening Test 5sites
DECA - Devereux 5 sites
DIAL - Developmental Indicators for the Assessment 112 sites
of Learning, any edition of DIAL or Speed DIAL
ESI - Early Screening Inventory, any edition 91 sites
FirstSTEP Preschool Screening Tool 1 sites
LAP-D - Learning Accomplishment Profile- 1 sites
Diagnostic Screen
Not Specified 4 sites
Other - Montesson Observation Tools 1 sites
PPVT - Peabody Picture Vocabulary Test 9 sites
90 days
Original since Qualifies IEP Start | IEP End
. . |Rescreen . | actual : & & LEA o for - ive - Date Date
Screening © = et Result = Referred = Evaluation ~ | Special ~ S Most Most
at this Ed Recent Recent
contractor
10/20/2016 12/11/2016 Yes At age level N/A N/A No No N/A
10/20/2016 12/11/2016 Yes At age level N/A N/A No Yes  4/22/2016 Speecl|
languag
impairn
10/20/2016 12/11/2016 Yes At age level N/A N/A No No N/A
10/20/2016  01/19/2017  12/11/2016 Yes Refer for 1/19/2017  N/A No No N/A
evaluation
10/20/2016 12/11/2016 Yes At age level N/A N/A No No N/A
10/20/2016  01/19/2017  12/11/2016 Yes Refer for 1/19/2017  NI/A No No N/A
evaluation

3.3.5Although contractors are not required to conduct annual developmental screenings, they are required to assess childtendbknger year using the TSG
FdaSaayYSyldod ¢KNRdAZAK 2y3I2Ay3a 20aSNBI GA2ya Of rhauiitheBeal AsSeSsménkr&slth are] parSof whait NI O 1
teachers share with school district staff when they refer a child to be evaluated for a developmental delay.

3.3.12Assessment checkpoint dues dates are Novemb¥r EBbruary 28thMay 3¢ and August 31 (if applicable)

| 3.3. Inclusion Policies
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Indicators Policy in place? Implementation in

Y all settings/ Y the field
some settings/ Nec | Strong/ Mixed/

/N 2SS 1k52yQf
Licensed | Exempt | Licensed | Exempt
3.4.-1 State has policiethat support, encourage, and/or cgiire high quality inclusion of Y all Y all Strong Strong
children with special needs settings | settings
State has policies and procedures to require: Y all Y all Strong Strong
3.4-2 Recruitment of children with special need#o the regular state pré program settings | settings
3.4:-3 Enrollment of children with special needs in regular state-prelassrooms Y all Y all Strong Strong
settings | settings
3.4-4 Serving children with special needs in regular state-kiclassrooms in their naturgroportion N N Weak Weak
3.4:5 Fecial education and related services to be delivered in regular statelmelgrogram classrooms | N N Mixed Mixed
(vs. pull out otlassroom for special education services)
3.4.-6 State has a written vision and plan for early childhawausion across early childhogéttings N N Weak Weak
3.4.-7 State has set goals fexpanding access to inclus highquality early learningpportunities and is N N Weak Weak
tracking progress in reaching these goals
Specific resources and specialized supports (including technical assistance) are provided to programs to: | Y all Y all Strong Strong
3.4-8 Assist in developing effective inclusive early childhood classrooms settings | settings
3.4.-9 Appropriately support the learning and developmenaftyoung children with speciakeeds. Y all Y all Strong Strong

settings | settings

3.4-10 Financing policies encourage (and do not discourage) implementatimclasiveclassrooms, N N Weak Weak
including in private setting$:undsacross multiple earlghildhoodprograms are typically used support
inclusion (e.gIDEAfunds with other earlychildhood funding streams).

Description of current policies (reference to laws/regulations/policies or other evidence):

3.4.1-3.4.4ECEAP policies related to inclusion are below.

ECEABtandard BLO1Eligibility for ECEAP Services
Children are eligible for ECEAP if they are at least three years old, but not yet five years old, by August 31 of thess@rmbineet one of the following criteria:

1
il

f
f

|l

Returning to the same ECE&Bntractor from the previous school year.

Qualified by their school district for special education services under RCW 28A.155.020. All children with a schololdiNétiietized Education Program (IEP)
meet this requirement.

Receiving Child Protecé\Services under RCW 26.44.020(3) or Family Assessment Response Services under RCW 26.44.260

From a family with income at or below 110% of the federal poverty guidelines established by the U. S. Department of diéhlthamServices
(http://aspe.hhs.govpoverty).

From a family with income that exceeds 110% of the federal poverty guideline and is impacted by specific developmeritahonesrtal risk factors that are
linked by research to school performance.
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Children who are eligible for ECEAP are not automatically enrolled in ECEAP. They must still be prioritadABe&tandaBdl08. Additionally,the six hour
classroom modelstruggleto match school district special education services.

ECEAP Standai®100 Child Recruitment

Contractors must focus their recruitment efforts to locate aadigible children:

1 Who are homeless.

1 Inthe foster care system.

1 In families receiving Child Protective Services under RCW 26.44.020(3) or Family Addeespunse services under RCW 26.44.260.
1 With disabilities.

3.4.5 While this is not a requiremergomedistricts around the state do provide special services to children in an ECEAP clastve@wver, we do not currently
have access to specific numbers around this topic.

3.4.6, The early learning standards align with tB@®S[K-12) standards

3.4.83.4.9

ECEAP Standafg9 No Expulsion

Contractors may not expel ECEAP childreébravioral reasons. Contractors must write and implement a policy to address the needs of children with challenging
behaviors and prohibit expulsion. The policy includes strategies appropriate to the community served and timeframes rfioemapien. Thee four topics must be
addressed:

Supporting classroom teachers.

Planning to meet individual needs of child.

Engaging community resources.

Choosing an alternative schedule or setting.

Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsiofteBha@tispension must not be used as punishment,
GK2dZAK NBOSAGAY3I GSYLIRNINER aSNBAOSa i K2YS YlFe 0SS LINI 2F I OKAfRQA 0SKI

If contractors have implemented their usual strategies and the classroom is still unsafe or excessively disrupted, timyuaaged to contact the State ECEAP
Office for technical assistance

* |n addition, the required role of a Mental Health Speistasupports classroom staff in individualizing for children and maintaining an inclusive classroom setting.
See role requirements below.

ECEAP Standaf@17 MentalHealth Consultant Role
Contractors must have access to a mental health consultant wéneitable to:
Observe and/or screen children regarding behavior, emotional needs, and mental health.
22N)] O2fftlF 02N GAGStEe 6AGK LI NByGa G2 FRRNBaa GKSANI OKAfRQa YSyidlf KSIFfaOK
Consult with staff regarding classroom support and interventions fod il
Refer children and families to local mental health services.
Consult with and train staff as needed on topics, such as:
o Classroom environment, practices, and activities to promote social and emotional development.
o Early identification of behavioralisorders, atypical behavior, and child abuse.
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o Specific interventions to address identified behavioral and mental health needs.

ECEAP Standaf@18 MentalHealth Consultant Qualifications

Themental health consultant must meet one of the following quedifions:

Licensed by the Washington State Department of Health as a mental health counselor, marriage and family therapist, keciglsycinologist, psychiatrist, or

psychiatric nurse; or

Approved by the Washington State Department of Health aagemcyl F FA € AL G SR 2NJ OSNIAFTFASR O2dzyaSt 2NE SgAGK | Y
field; or

Credentialed by the Washington State Office of the Superintendent of Public Instruction as a school counselor, sociaryskiamlogist.

Free internshipare offered to all coaches or other support staff with ECEAP contraatotsnd supporting children with challenging behaviors in an inclusive
environment Thistwo day internshiphappensthrough the Haring Centeandisbased on theBuilding Blocks curriculunThe intention of these training is teach
staff about how to successfully build and maintain inclusive serfices! children While this is optional, contractotgavesent staff to this trainingverthe last
three years.Oncestaff havebeen trained they can consult with the Haring Center around specific issues that arise with chifdiditionally CQEL provides coach
consultation around children with specific needs. Tesourceis available to all coaches and/orardinator level staff The numbes of contractors andstaff who
have participatedn the internshipsach years below:
1 201415

o0 Number of contractors who participated 8

o Number of coaches who attended training 11
1 201516

o Number of contractors who participed 25

o Number of coaches who attended training 53
1 201617

o Number of contractors who participated 21

o0 Number of coaches who attended training 43

Atotal 107 coachebave beertrained overthe past threeyears with 37 contractor@induplicated countsendingstaff. Some contractorsentcoaches each year

17 contractors have not sent a coach toiaternshipbecause ofack of space ahey signedup staff andthen cancekdtheir coactR & LJ- NIiShaOahidlimited 2 y &
for theseinternshipsand thedemand igypicallyhigherthan capacityallows for. For the 20218 school year we will target the 17 remaining contractors and
encourage attendance so that we can reach our goal of 100% of contractors attending this training and receiving thesssresourc

Note:
TheOPSWebsite includes the following information:

Placement Decisions and the Least Restrictive Environment (LRE)
5SOARAY3I 2KSNB | 2dz2NJ { dzRSyiQa L9t 2Aff .S LYLXSYSy({dSR

tt OSYSyli RSOA&AA2yada | NB YIRS 080 32yzNB SI@SERSYSIRB LOS  WSNIW 4 LBtirSa
ySOSaalNAte YSrty (GKS LINBOA&AS LKeaAOlt odAfRAY3 2Nt £OV G4 2ME % §
range or continuum of educational settinggadlable in the district to implement her/his IEP and the overall amount of time s/he will spend ir
general education setting.
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One of the defining principles of special education law is that students with disabilities should be included in theggkratadn program as
much as possible and not excluded or educated separately. The law requires districts to provide special education shevicegsnRestrictive
Environment (LRE). The LRE is the educational setting that is closest to the géneatiba classroom that still allows the student to access al
appropriate education from which they can benefit.

¢CKS [w9 A& dzyAljdzS G2 @2dz2NJ aGdzRSyiQa AYRAGARIZ f ySSRakeinte daminthe |
following four factors:
1. ¢KS 02y GSyiG 2F @2dz2NJ aidzRSydQa L9t T
2. The LRE requirements;
3. The likelihood that the placement option will provide a reasonably high probability of assisting your student to attais Aential goals;
and
4. The consideration of angotentially harmful effects that the placement option might have on your student or on the quality of services
your student needs.

What is the range or continuum of placement options available for my student?

The ontinuum of placement options available includes, but is not limited to, general education classes, general educatiowittasspport
services and/or modifications, a combination of general education and special education classes)tagid speail education classes,
placements outside of a school district, home instruction, and residential care or treatment facilities.

The district wants to send my student to a different school because the placement the BEiStescommending is not offered at my
neighborhood school. Can the district do this?

Is it ever possible to suggest placing my student in a more restrictive environment?

Whatcanldd ¥ L GKAY] Yeé aiGdzRSyidQa LI I OSYSyd Aa y2id GKS [ w9k

You can start by requesting an IEP team meeting to discuss the reasons why you believe the current placement is nat tioé thREnost
FLILINRLINRFGS aSiaAy3 F2N & 2NBN\I 2af (AER y20deNd RA9H TS NBFyY (BRaEdz 4 ANBK  diyK- S R
RSOAaA2Yy I GKSYy @2dz KI@S (KS 2LJiAz2y 2 dispuiekdsdliutioBoptdris dAailableridder Roedali NA (
education law. Keep in mind, however, that if you are requesting that your student be placed in a private school or ab$adityi because you
believe the district is unable to provide FAPE, then yostrmake that request through due process hearing

3.4.10

Most School District ECEAP contractors combine district Special Ed., ECEAP and sometimes Title $tdéfil&BGHAP classrooms with certificated staff, including
certificated preschool special education teachers. Community based ECEAP programs do not have access to the sanutidoals édrading and school
districtsdo not have resources to place gp@ education staff out at community preschool sites. ECEAP programs run solely on ECEAP funding do not have
resources to hire certificated ECSE teach@mntractors have expressed the need for support around cost allocating funding stream suppattisgraom.

3.4. Dual Language Learner Policies

Indicators Policy in place? Implementation in the
Y all settings/ Y some setting] field
Nrec/ N Strong/ Mixed/

281 1k52yQi
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Licensed Exempt Licensed | Exempt

3.5-1 State has policies thatupport, encourage, and/or requmprograms to provide N N Weak Weak

Specializedupports for dual language learners.
3.5-2 State has written vision and plan for supporting youhddren who are DLL#&)cluding N N Weak Weak
DLLs with disabilities and children in tribal communities residing in the state
Specific resources and specialized supports (including technical assistance) are provided to pro{ N N Weak Weak
to ensure culturally and linguistically appropriate
3.5-3 Instructional strategies
3.5-4 Family engagement policies and practices N N Mixed Mixed
3.5-5 State requires programs to engage in outreach, réarant and enrollment strategiefor | N N Strong Strong
families of children who are DLLs in manner that is accessible to families
3.5-6 State requires programs to partner as appropriatéwgommunity organizations that N N Weak Weak
may assist in r@ching families of children who are DLLs

Description of current policies (reference to laws/regulations/policies or other evidence):

3.5.1:35.3
In the 201516 school year, 33% of children spokiecanelanguageother than English. (The 2011%
ECEAP Outcomes Report can be foumek.) DELcurrently requirescompleting a home language survey and curriculum implementatgonoted below. There
are no additional requirements.
Contractors must ensure a culturally relevant curriculum that:
1 Reflects the cultures of enrolled children.
1 Supports ongoing development of each child's home language, while helping each child lglaim. En
1 Includes and demonstrates respect for diverse family structures and cultures.
1 Focuses on the daily life of families in the community, rather than only on holidays, celebrations, or people far away.

As part of the alignment process and updating of ECEAP Performance Standards below is some proposed language thatidersug adding to the future
PerformanceStandardsProposed language is also italicized.

Developmentalscreening
The purpose ofite developmental screening is to identify children who may need further evaluation or referral for special services.
The developmental screening tool must:

a) Be valid and reliable

b) Be sensitive to the cultural and linguistic needs of enrolled childreraamitiefs

The developmental screening must be administered:
a) With parent consent and collaboration
b) By qualified and trained staff
c) LY I OKAfRQ& K2YS fty3dz 38 6KSYy LIRRaaroftsS o0& ljdz t AFHASR oAt AyIdz €

M This list and the introductory paragraph are a combination of existing standards, aligning with Head Start Performance £38ad28, and work with the
Ounce SelAssessment.
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Ongoing Assessment
Contractors must use Teaching Strategies GOLD® Online to document assessment of child developeramaniedeeach ECEAP child, Contractors

must:
a) Finalize checkpoint ratings in GOLD® by the DEL due date.

b) Rate children who have attended class for a minimum of two weeks prior to the checkpoint.
C) Rate all objectives in the required areas of development and learning according to the DEL schedule of GOLD® checkpoints

d /2yaARSNI 20aSNDI iA2ya FTNRY 20aSNWSNAR ¢K2 aLISI|{ GKS OKAtRQa K2YS

Complete the Home Language Survey by th&iEk FANR G OKSO1LRAYydG FFGSNI SyNRttYSYyd YR AT Ayl

Engaging ECEAP Families
Contractors must provide a variety of opportunities for family engagement throughout the year, including volunteeringl patsaork conections, parent
education, and parent leadership development. These opportunities must include voluntary participation in classroomnsiteitgofamily, committee, and
leadership activities. Contractors must write a plan to encourage involvement fro

a) Fathers or father figures

b) Parents or guardians working full time

¢) Family members who are absent due to deployment, incarceration, or other reason

d) Families whose primary or home language is not English

e) Other underrepresented famili€s

e) acquisitionusing objectives 3382

354
Below are the current family support requirements
F2 FamilySupport Principles
While providing family support services, staff must:
1 Focus on parent and family strengths.
1 Build relationships based on mutual respect aplality.
1 Acknowledge parents as resources to themselves and others.
1 Respect family beliefs, culture, language, and child rearing practices.

DEL gathered information concerning DLL practices and supports currently in place in ECEAP setting fidmiTthe sieles below summarize some of the
information collected. This informatiomill help to determine potential training, policy, advocacy to fund this work to keep this at the top of priority lists.
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Assessment Practices by Classroom Language Model Instructional Practice by Classroom Language Model

Language of assessment for DLLs Specialized resources for DLL-related instructional practice
100% 120
0% M Home language None
literacy/language
80% 100
Other
70% M Home language all
0% domains o . = Langusge support for
families
e English and home o
0% Janguage W Classroom materials
a0 literacy/language
205 m English and home 40 W Trainings
language all domains
1oz 20 M Lesson plans
0% B English all domains
DualLanguage  EnglshOnly Engsh w Home 0 mCurriculum
nguage
P Dual  EnglishOnly  Englishw/
. . ) ) La H fali
+ Teachers in Dual language classrooms are much more likely to assess DLLs in their nevage La";r:ge mspecialized staff
home language across all domains (50%) Support

+ Teachers in English only classrooms are more likely to assess DLLs in English only
across all domains (68%).

+ Teachers in English w/ home language support classrooms are more likely to assess
in both English and home languages (44%) or in English only across all domains
(41%).

——

+ Dual language classrooms and English w/ home language support are more likely
than English only models to have a range of specialized resources.

* Specialized staff, classroom materials, and language supports for families are the
most common instructional supports across all three models.

Instructional Practice by Classroom Language Model Professional Development by Classroom Language Model
Intentionality of language instruction Interest in further specialized DLL training/ PD
100% 100%
20%
80% S0%
7% 80%
60% No intentional classroom
50% language model 70%
40% m Informal classroom 50%
0% language model
20% M Formal classroom language 0% mNo
10% model 0% mYes
0%
Dual Language  English Only  English w/ 30%
Home
Language 20%
Suppart 10%
Teachers in dual language classrooms are more likely to use a formal approach to o
language instruction for DLLs that is clear, consistent, and planned (89%). Dual Language English Only English w/ Home
Teachers in English only classrooms are more likely to be unintentional with regard Language Support

to language instruction for DLLs (54%).

Teachers in English w/ home language support classrooms are more likely to use an
informal approach to language instruction for DLLs that may change from time to
time (55%).

+ A majority of teachers across all three classroom language models have interest in
receiving further DLL-related training and professional development (Dual Languag
=70%, English only = 72%, English w/ home language = 91%)
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Instructional Practice by Classroom Language Model
Non-instructional adults on site who speak one or more languages of DLLs
in the classroom

Other

Bilingual Instructional
0 Assistants (BlAs)
0 W Translator/interpretor

M Bus driver

30 Center director
20
W Family support staff
10
0 W Parent/community

Dual Language English Only  English w/ Home volunteer
Language Support

* Dual language classrooms are more likely than other models to have a range of
adults who speak the home languages of DLLs in the classroom.

*  Across all three models, family support staff was among the most common
responses. This was indicated by 21 teachers in dual language models, 5 teachers in
English only models, and 20 teachers in English w/ home language support models.

Analysis:
Threats to existing strong policie®dNA

Challenges and opportunities to improve these policies:

1 ForDLL progranmplementation, access to professional development on strategies and models will be needed; not all regions have agtegsaditii
PD in this topic area.

1 Developmental screens follDs Do we should we assess home language &mdjlish language skilprior to placementor at the beginning of the yeaif?
so, more professional development and resources for staff to be able to assess children in their home language.

1 Seems like developing policy and supports related to assessment of progress in home language is an area of opportuastwérasassessment of
English language acquisition.

1 Seems like developing more robust DLL policies is an opportunity forsesve DLhildrenbetter. Hopingwe will dig into this area.

Challenges and opportunities to improve implementation:
1 There is an opportunity to explore/research effective DLL models around the state and other areas of the country witBklnplapwtions.
9 Istherean@JLI2 NJidzyAG& (2 AYLINRBGS O2yaraitSyoe 2F LW AOFGA2Y 27 IsREEEOf2ledy Sy G |
policyor alack of program capacity?

Considerations for scale/expansion:
1 We will need more experts on good models for DLL, training models for instructional leadd?Raudionersas well as DLL assessment and DLL alignment
to Kindergarten.
1 Supply of dual language teachensd/or other ways to facilitate dual language leargisupports
1 Support/TA from state for contractors to implement DL support policies
1 More research around aligning kindergarten readiness assessments 9how ready is ready for a child who is an Engliste¢éangdage |
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L N
4. Continuous Quality Improvement

“
Brief Explanation of Ratings (see user guide for more detail)

Policy/Support in place?
Yes all settingsThis means that the CQI policy or support is in place (i.e. state provides it directly, funds others to provide it, es legalrprograms to
provide it themselves) for all applicable state gr@rograms for 3and 4 yearolds, whether they are inchootbased or private centebased settings.
Yes some settingsThis means the CQI policy or support is in place (i.e. state provides it directly, funds others to provide it, or recpiineogpams to
provide it themselves) for some pieprogramslt may be for just schoddased but not private cented  a SR LINP IANI Ya 2NJ FA0S GSNAEI c
2T Xodé¢ aLl) OSo
No rec This means the state does not provide the support, or fund other organizations to provide it, but the state reconunardstivizes local districts or
pre-k programs to provide the CQI policy or support for their own sites, classrooms, or staff in some or all settings. Exfleth ind 5 Sa ONR LIJGA 2y 2 F
this rating is not applicable to all indicators aswiwill not appear in each drop down box as a choice.
No- This means the policy or support is not in place for statelppeograms

Implementation in the field?
Strong This means the support is provided in a strong majority of programs (approximately 66% or higher).
Mixed- This means the support is provided in some programs but not a strong majority (approximate8633%
Weak This means the support is providedfew programs (approximately 33% or less).
5 2 y Qi - TMis/m@ay be a temporary rating when the information is not available at the state level, until more information can bedyéthrarstakeholders.
Or this may remain the rating, when even stakéh@ NBE Ay GKS FASER OFyQi NBLRNI 2y GKS adNBy3aidk 27

Notes for WA team:
Please rate the policies and implementation for ECEAP center and school ba%eskftings. Use the 2 columns to rate licensed anlicensed ECEAP
settings separately. Do not consider family child care in your ratings of the indicators. Rather describe the polEsythathe family childcare setting
related to the category (e.gsroupsize/ratio, Curriculumetc.) as wellas the strength of implementation in the description sections below the rating tables.
[ 2fdzvYy F2N) t AOSyaSR aSiadAay3a NBFSNR (G2 X ! LI A0l of Eoludd forudlideBSsad satjf@s et S Y
i 2 Apylicable policies include: ECEAP contract.

Ratings and Description:

4.1. Guidance for Implementation

Indicators Materials Technical
developed and Assistance
disseminated? provided?Y all
Yes/No settings/ Y some

settingg No

Licensed | Exempt | Licensed | Exempt

41-1 Guidance materials to support policy, program, andtiractice implementation havieeen Y Y

developed, widely disseminated, and are easily accessible.

4.1-2 State funds or provides technical assistance (TA@dohers and leaders on policy, Y all | Y all
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4.1.Guidance for Implementation

Indicators Materials Technical
developed and Assistance
disseminated? provided?Y all
Yes/No settings/ Y some

settingg No
program, and best practice implementation settings | settings

Materials include definitions of/guidance on and technical assistance addresses: Y Y Y some | Y some

4.1-3 High quality teaching settings | settings

41-4 Implementation of the early learning and development standards N N Y some | Y some

settings | settings

4.1-5 Qurriculum Y Y Y all Yall

settings | settings

4.1-6 Developmental screening and assessment Y Y Y all Y all

settings | settings

4.1-7 Support of children with special needs in inclusive environments (see page 13 for TA) N N

4.1.-8 Support of dual language learners (see page 14 for TA) N N

419 Family engagement Y Y Y some | Y some

settings | settings

41-10 Instructional leadership Y Y Y some | Y some

settings | settings

4.1-11 Gontinuousimprovement processes Y Y Y all Y all

settings | settings

4.1-12 Program quality assessment Y Y Y all Y all

settings | settings

4.1-13 Data system and use Y Y Y all Y all

settings | settings

41-14 Job-embedded professional learning N N Y some | Y some

settings | settings

Description of/ reference to current guidance:
4.11and 4.1.2
ECEAP maintains a webpage on the Departroéiarly Learning (DEL) websitn theO 2 y (i NI O ((fauNdRére), DElHSides a variety of materials and
guidance to help contractors meet requiremenExamples of the guidance provided are below.
Background check requirements
Professional development qualifications
Use of Teaching Strategies GGILBG)
Fiscal Resources
Early LearninylanagementELMS) resources
o ELMS is where documentation of enrollment and eligibility and some health, educatidaraitg support requirementss captured.
1 Our state QRIS system requirements, which we call Early Achievers
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9 Director webinars
1 Coachingupports

The main point of contact for all ECEAP directors is an ECEKPSBeeialist (PKS). VHeoldmonthly calls with all ECEAP directors. In these scheaalisl
the PKS provides technical assistance on questions that a director mayohawvea topi¢ where monitoring indicates there is a need stat@le for guidance to
increase compliance.

Addtional guidance materials are providedtirminings thatDELoffers on topics including:

TSG

=A =4 =4 =4 -4 -4

Creative Curriculum

Families Moving Forward Parent Education

Enrollment and Eligibility

ELMS Administrain

Mobility Mentoring-currently for 19 contractors pécipating in the pilot. All contractors will have lead staff trained in March of 2019 with all direct

service staff trained in the fall of 2019.

4.1.3

High quality teaching supports are made available to coaches through the Childcare Quality and Early Learning (CQEtanGaagsssresources on the CQEL
website which is linkedere and through parttipation inthe Coaching Companion. High quality teaching resources are linked to research, CLASS and ERS supports
and strategiesThese training supports are optional and not requirelwevercoaches are required tattend anintroduction training in réationshipbased

coaching from CQEL atalattend monthly webinars through the DELoaches ask questions during this webinar and monthly topics address high quality teaching.
There are also coaching resources on the ECEAP contractor page which cardiieefeun

All ECEAP contractors are required to have access to andeaigversoach to use GOLD® and to participate in curriculum training
2. USE OBOLBBY TEACHING STRATEGIES
2.1. TheContractor must:

f
f

UseGOL@byTeaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Sidndards E
Participate in the ELMS to GOLdata feed which loads ECEAP site, class, teacher and child data int§ @@L&xchives exited ECEAP
children automatically. This includes all ECEAP subcontractors.

1 Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and progragn planni
2.2. ECEAP lead teachers must:

f
f
f

f
f

Enter objetive observations notes for individual children throughout the school year.

Rate all Socigtmotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due
dates in Exhibit D: Deliverables Calan for all children attending class for a minimum of two weeks prior to the checkpoint,

By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, asséish thaguzagg
acquisition using GOE)bjectives 3738.

Complete irperson or online training to use GOy Teaching Strategies within six months of hire.

Obtain interrater reliability certification for GOEBy Teaching Strategies within six months of hire and every three years thereafter.

3. USE OBOLBBY TEACHING STRATEGIES
3.1. The Contractor must:
1 UseGOLBby Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E
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1 Participate in the ELMS to GJldata feed which loads ECEAP sifess, teacher and child data into GSlahd archives exited ECEAP
children automatically. This includes all ECEAP subcontractors.
1 Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and progran planni
3.2. ECEAP lead teachers must:
1 Enter objective observations notes for individual children throughout the school year.
1 Rate all SocigEmotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due
dates in Exhibit D: Deliverables Calendar, for all children attending class for a minimum of two weeks pricheckpoint,
1 By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, asséisk theguzaag
acquisition using GOLPbjectives 3738.
1 Complete inperson or online training to use G(ﬁlﬁ' Teachig Strategies within six months of hire.
1 Obtain interrater reliability certification for GOﬁDy Teaching Strategies within six months of hire and every three years thereafter.
4. CURRICULUM IMPLEMENTATION
The Contractor must ensure ECEAP lead teachers:
4.1. Participate in the DEL sponsoredgarson curriculum training, if DEL provided a free Creative Curri&duhiighScop%curriculum kit.
4.2. Complete a DEL determined GOLD%Imining if DEL purchased this add feature in GOL%y Teaching Strategies.

4.1.4

DEL ECEAP does not currently provide formal support to contractor staff on the implementation of early learning starelatdseytsent to contractor directors

showed that while some contractors are providing training on the early learning stamtzatlit is a smaller number of contractors who are training staff on the

these standards. The newly proposed WAC standards will include content on supporting business practices and leadetstgogiment of this curriculum will

support ECEAP teaatseand all early learning workforce to have access to training onthesetop®€. 2 ¢ (G KS 9/ 9!t bL99w NIXGAy3I F2N

RSOSt2LIYSyd adlyRINRaA® ¢KSasS adl yRINRa | NB Ay @akdNartdf$he reduyed Rvel® Kading G | G SQa 9 |
QUALITY STANDARDS CHECKLIST

MEETS
WA PRE-K CURRENT CURRENT NEW MEETS NEW
POLICY REQUIREMENT BENCHMARK BENCHMARK? BENCHMARK BENCHMARK?
Early learning Comprehensive, aligned, Comprehensive, aligned,
& development supported, culturally Comprehensive supported, culturally @
standards sensitive sensitive

4.1.5

Approved researcibased curriculum ar€reative Curriculum and High Scope. Curriculum ammetigon training are provided by CQEL staff for each of the
curriculum as needed. In addition, Coaching to Fidelity training is also provid€dfdr Odd&ation manager®r Creative Curriculum wilfidelity is woven into

the High Scope trainingAn alternative curriculum process will be implemented in the fall of 2017. This will require contractors who are not esifighen

approved curriculum above to share the reseabzsed curriculum theympposeto use, training they will provide on the curriculum and what fidelity practices they
will implement.The contract states:

CURRICULUM IMPLEMENTATION

The Contractor must ensure ECEAP lead teachers:
4.2.1. Participate in the DEL sponsoredparsoncurriculum training, if DEL provided a free Creative CurrictiturnlighScop@&curriculum kit.
4.2.2. Complete a DEL determined GOLDPttaining if DEL purchased this add feature in GOLEby Teaching Strategies.
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As of 2017 DEL ensured that all contractomse access to either High Scope or Creative Curriculum. So the requirement above applies to all ECEAP contractors
unless they will be requesting to use an alternative curriculum. At this point it appears that one contractor will requessaio alternate curriculum at all 4
ECEAP sites while another contractor will request this for 1 site.

4.1.6
All contractors are required to use Teaching Strategies GD&G)See requirements belovDEL provides TSG training to all teachers multiple times per year at a
variety of locations around the state. D&dkscontractors to complete surveys and ask follap questions around the need for training on an annual basis.

USE OBOLBBY TEACHINGBATEGIES
The Contractor must:
1 UseGOLBby Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E
1 Participate in the ELMS to GOL@ata feed which loads ECEAP site, class, teacher and chadirdat GOLB and archives exited ECEAP children
automatically. This includes all ECEAP subcontractors.
1 Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and progragn planni

ECEAP lead teachemst:
1 Enter objective observations notes for individual children throughout the school year.
1 Rate all SocidgEmotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the chectptastidlexhibit
D: Deliverables Calendar, for all children attending class for a minimum of two weeks priorcteettigoint,
1 By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, assdish theguagg acquisition
using GOLPobjectives 3738.
I Complete iaperson or online training to use Gd?h@f Teachig Strategies within six months of hire.
I Obtain interrater reliability certification for GOﬁDy Teaching Strategies within six months of hire and every three years thereafter.
4.1.7
Contractors are required to provideaterials for children of varyingbilitiesand there is a a expulsionpolicy (see previous example abdwnd IEP goal
requirements For Extended Dalodel (full-year) programming, special education services are not available during the summer méidhgver, theECEAP
expectationisthat teachers will continue with the current IEP goals throughout the summer monttchifdais enrolled in the Extenddday model.

418

Contractors must ensure a culturally relevant curriculum that:

1 Reflects the cultures of enrolled children.

1 Suppots ongoing development of each child's home language, while helping each child learn English.

1 Includes and demonstrates respect for diverse family structures and cultures.

1 Focuses on the daily life of families in the community, rather than only on holidalgbrations, or people far away.

ECEAP Standai10 Screeningnd Referrals

Contractors must conduct developmental screenings to identify children who may need further evaluation. Screening messjeelald/language, social
emotional,physical/motor, and cognitive development. Screening tools must be responsive and sensitive to the cultural and lingdisti¢ each child and family
and administered only with parent consent.
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4.1.9

DEL is in year two of implementation of tresearchbasedMobility Mentoring model 19 contractorsparticipatedthroughout the state During 201617 DEL

collected family goas for 2,585 families. These families set 3,203 goals and of those set goals 1,583 goals were nies.dyditmeil201718 school year DEL
anticipates a increase in the number aftes implementing this approaads many of the 19 contractor participating in this work will expand this approach to more
or all of their sitesIn the spring of 201&ll contractorswill receivetraining in the Mbbility Mentoring approach and will be required to implement the Mobility
Mentoring approach with all families starting the fall of 2018.

Current related ECEAP requirements agéolv. Contractors receive monthly ongoing TA on topitss can include support around family support if needed.

ECEAP Standafdl FamilySupport Services

/| 2y GNF OG2NAR Ydzad LINBOGARS | YAYAYdzy 2F GKNBS K2 NaddtHamiyEupdolt c6itdctimusi ezl el O2 v G |
face in the home, school, or other location convenient to the parent. Phone contact may be used when a parent is unabtdaoeteface or for brief followup.

Family support contact must start as early in the service year as possible. Eumihgsupport contactstaff worksin partnership with individual families to:

Assess family strengths and needs.

Set family goals.

Assist families in accessing community resources.

Follow up on progress toward goals.

Coordinate transitions between ECE#&RI home, childcare, and kindergarten.

= =4 =4 =4 =

Staff must maintain written documentation of these discussions, as well as hours of contact.

Each staff person providing family support services may serve no more than 40 families concurrently. Fewer farstitiffaesy be necessary to fully implement
ECEAP Performance Standards. The number of families served must be adjusted proportionately when these staff:
1 Work less than 35 hours per week.
1 Are assigned roles and duties in addition to family support.
1 Providemore intensive services based on family needs.
1 Travel extensively to meet with families.

ECEAP Standafd2 Family Support Principles
While providing family support services, staff must:
1 Focus on parent and family strengths.
1 Build relationships based anutual respect and equality.
1 Acknowledge parents as resources to themselves and others.
1 Respect family beliefs, culture, language, and child rearing practices.

4.1.10

Instructional Leadership materials are provided to coaches across the state froan®EICA of WA. However, the state does not provide instructional leadership
materials to other job roles beyond that of coach. DEL staff provide monthly technical assistance to contractors on af vssietg and if a contractor needs
support around insuctional leadership related to coaching the DEL staff will provide that. Coaches also receive monthly technical agsistaicesebinars that
are provided through a DEL and Cultivate Learning (UW) partnership.

4.1.11and 4.1.12
ECEAP Standawdl Cantinuous Improvement System
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Contractors must have a continuogsality improvement(CQIl)system which ensures compliance with ECEAP Performance Stanatts contractor level
directors complete the CQI process through the annual requssdEassessment procesk this gpocess they review the contraand Performance Standard
requirements for ECEARSelfAssessment requirements are below:

A-8 SelfAssessment of ECEAP Compliance

Contractors must include ECEAP staff and parents in mnahiassessment of compliance with ECEAP Performance Standards, using the E@QEAEsSelént

form. Contractors must submit this selésessment to the State ECEAP Office by June 30 of eaclilyeyar are multiple pieces of information contractors can

access on the DEL website about Early Achiever rating readiness which is linked here. There are also resources highligted 2 y (i NIPIGase2sbdn &  LJ- 3 S
attached sample of assessment completed by contractors.

In addition,contractorsare required to participate in Earchieverswhich includes data collection in ERS and CL&&®hes are required to support classroom
staff in rating readiness and provide input into program planning that will help to increase Early Achiever sdaresraain or improve qualityPlease see specific
requirements highlighted below:

10. EARLY ACHIEVERS PARTICIPATION
The Contractor must:
o] Ensure that all sites actively participate in Early Achievers and comply with the Early Achievers Participant Opgdatings<Ghat is available on the
DEL website dittp://www.del.wa.gov/care/qris/participants.aspx
10..1. Participate in Early Achievers-gite evaluation through the University of Washingtoppa request.
0 Assign a primary contact and facility/site designee for Early Achievers at each site.

o] Use the Classroom Assessment Scoring System (CLASS) and Environment Rating Scale (ERS) assessments to improveringiemvinonlegnts
and adultchild interactions.
o] Ensure each ECEAP sifthout a child care license rates a Level 4 or 5 in Early Achievers within 12 months of enroliment in Early Achievers.
o] Ensure each ECEAP sifth a child care license rates a Level 4 or 5 within 18 months of starting ECEAP class for the first time at the site
0 Ensure that sites rated Level 2 or 3 comply with the Early Achievers Remedial Activities Policy.
o] Ensure ECEAP classrooms within LicenstthiBg sites meet the minimum Early Achievers thresholds in CLASS and ERS.
o] Sites not rated Level 4 or 5 after completion of the remedial activity period will not be funded for ECEAP in the fotleifigcal year with the
exception of:
10..1. Sites rated Le\ue3 where all ECEAP classrooms were certified in state fiscal year 2016.
10..2.  Hybrid project participants.
o] Support sites with coaching and resources to attain or maintain a Level 4 or 5 rating.
o] Identify an ECEAP staff representativeptticipate in regionaRelationshipBased Professional Development (RBPD) meetings convened by local CCA

offices to build a seamless system and increase coordination of relatichabhigxal professionals serving in the same region.

11. EARLY ACHIEVERS COACHES
o] The Contractor must provide, or have access to, a prabtised coach trained on thearly Achievers Coach Framewdrk
11..1.  Support rating readinessnd ongoingcontinuous quality improvement.
11..2.  Assist the Contractor in identifying goals and making quality improvement plans to achieve goals.
11..3.  Assist the Contractor in completing remedial activities within the identified timeline, when applicable.

In addition the DELECEAP team provides full-sibte monitoring visits to contractors every four years. One of the attached documents is the contractors guide to
these onsite visits. This shows the depth and detail of what the ECEAP team looks at and the support thédésipvben an action plan is developed.
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Proposedpotential language for the updated Standards is beldwitalics

Continuous Quality Improvement System

Contractors must have a continuous quality improvement system to ensure compliance with all EQE&Rerts. This system must apply to direct services and to
subcontractors” It must:

Include monitoring at the class, site, subcontractor (if applicable), and contractor levels on a defined schedule.
Inform training and technical assistance delivered to staff at all levels.

Inform ongoing coaching supports.

Inform ECEAP program planning.

Include instructional leadership supports to drive improverLHent

Contractors must maintain documentation of:
Data gathered during monitoring.

Followup on outof-compliance issues.

Quality improvement activities.

4.1.13 Multiple resources are available to contractor staff on e y i NJpadei uhdeXiEEarly Learninilanagement{ELM3$heading ELMS data entry
requirements are built into the contract which are copied bel®kease see the attached deliverables calendar for the specific data entry requirements

EARLY LEARNING MANAGEMENT SYSTEM (ELMS)
1 The Contractor must enter and maintain accurate data in ELMS. This includes ensuring all data is entered in ELMS aEgbidin®t®eliverables Calendar
and the ELMS ECEAP Data EMiinimum Requirements document which is linked from the ELMS News page.
1 The Contractor must obtain written permission from parents before requesting that DEL transfer ELMS records fromGoridthetor, keep a copy, and
document this permission in ELMS.
1 DEL provides extracts of certain data from GOLD® by Teaching Strategies and ELMS to the P20W data warehouse managadngtdheStiise Education
Research and Data Center for the purpo$éoagitudinal analysis. This data includes fall and spring Teaching Strategies GOLD® Online check points, child names
and birthdates, duration of ECEAP services, and demographic information including federal poverty level. It does ndaimityudskfactors, parentteacher
conference notes or family support notes. This data is matched with &nd workforce data and ddentified so researchers will not be able to identify
individual children.

4.1.14
JEPL is noneECEARquirement however a nurher ofcontractorsdo provide JEPIn asurvey of directors and teachers, ECEAP learned the following.

Directors Survey JEPL.
Almost all respondents said that they provide JEPL for direct service staff. Most provide JEPL for teachers and soritéquriavidly support staff. Fewer
provided it for center directors, program managers, coaches, health staff, instructional leadbegiministrative staff. As shown in the adjoining chart,

WAt ASya sAGK /FNRY3I F2NJ hdzNJ / KAE RNBY Qa NBO2YYSYRLE A 2 yth dlapplicable dadtadis dndsiate & K 2
NB3IdzA  iA2yadéd ¢KAa faz2 ftAdya gAGK GKS 9/9!t /2y iGN Odo

[ No guidance available yet for thi DEL still working on it.
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proportions of programs using different methods varied somewhat by program size. All larger programs provided coachimgrentttan half providing in
person professional learning communitiescareflective supervision. Proportionally, rrétze programs used reflectigapervision. About half of the small
programs used iperson professional learning communities, coaching and mento@ng.

What type of JEPL is offered in your ECEAP program? (by Program Size) (N=20)

12
10
8 .
6 | I I
4
2 B [ | I | I
0 | I . I I I I [ | | I | I |
& . o
& é\k\% '\OQ\LJ {‘(\% \‘\\(\% ’.&\0(‘ %“%\ &‘S\é ) Q‘QQD '\0&) (‘R\% ‘6\(\% ° & '5@} \\’Q\ {'\\0% '\0& {\(\% ‘(\\QOO .\\00 eé "@é
F A T T TS T T S T oS T T STE O
NS & WL E & FELS @
X X X
RIS < RS QRS < & @ LS = & $
F & 2 A & o 2 LK ) & &
& @ S ¥ & & @ d & o & @ S ¥ o
S D ¢ & O D < NP
& I & @ < /W&
o & )
x> & o~ x& x> &
> & & & S <
5\‘.‘ AN Q}S AN 5\5 AN

B \Weekly Monthly Quarterly Yearly M Other

As stated earlier abovBEL ECEAP staff provide monthly technical assistance to ECEAP directors on all of the topics listed in this sectionrgxaayd ifoy

guidance on the early learning guidelines. There are topics that we rotate through the call agenda with contnagitonst ttihe year such as curriculum and
assessment. Contractors also contribute to ¢keldpment of the agenda ithey determine thahey need additional support in the areas listed then DEL PKS staff
will provide TA or they will work to find out wh can help them at DEL.

4.2.Data Driven Improvement4.2 -1 Data System Specifications

Indicators Policy/ Supports in
place?

Y all settings/ Y
some settings/ N

rec/ N

Licensed| Exempt
4.2-1A State has established or funds and requires a data and reporting sysearhriological infrastructure tgecurely store data | Y all Y all
and support data analysis and use for decision making and continuous improvement. settings | settings
4.2-1B State provides centralized data aggregation, linking, and management Y all Y all

settings | settings
4.2-1C Data system facilitates collection, analysis, and use of data at classroom, building, district, and state level Y all Yall

settings | settings
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4.2.Data Driven Improvement4.2.-1 Data System Specifications

Indicators Policy/ Supports in
place?

Y all settings/ Y
some settings/ N

rec/ N
4.2-1D State longitudinal data system includes grstudents, including those in private settings N N
4.2-1E State has the ability to link information across programs to produce an unduplicated enrolimentazwass early childhood N N
funding streams (e.g., 619 special education, child care subsidy, Head Start)
Data system facilitates collection and analysis of: Y all Y all

4.2-1F Student demographics (including race, ethnicity, geograjsiopme/eligibility, DLL and special needs status, other factorg settings | settings
like homelessness)

4.2-1G Student attendance data N rec N rec
4.2-1H Student learning and development assessment data Y all Y all
settings | settings
4.2-11 Suspension and expulsion N N
4.2-1 Classroom /teaching quality data Y all Y all
settings | settings
4.2-1K Professional development data including JEPL data N N
4.2-1L Qualifications of workforce Y all Y all
settings | settings
4.2-1M Diversity of workforce Y all N rec
settings
4.2-1N The state has the technological infrastructure and data analytic capacity to connect different typlevelsdf data (e.g. Y all Y all

link students to specific classrooms, put program data in the context of community data such as demographics, health, family settings | settings
characteristics; to connect professional learning data with teaching quality and child assessment dati@atiartion professional
development opportunities by education level, ethnicity, language status, geography, etc.)

4.2-10 Prek programs and Districts are required to ensure that student data is shared betwedntgachers (and other early Y all Y all
childhood providers) and kindergarten teachers settings | settings

Description of data system:

4.2.1A
Yesthrough the Early Learning Management Syst&ihM$ MERITthe state® P20system and Teaching Strategi@®LD

4.2.1B
Yesanalysiooccursin the ECEAP Data unit, tEL Research and Analysistnf R G KS adGFk S 9RdzOI GA2y Il f wSaShkNOK FyR 5

4.2.1C
Yes, through the ELMS system DEL and contsaterable to pull information together down to the class level rather than classroom, since there may be more
than one class in a room at different tim@%e first example shasinformation by class for eligibility, the second shows developmental screenings at the class level
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while the third showgparent teacher and family support conferences by classroom. Please note that there are contractor anddtageamples from ELMS in

sections 5 and 6 of the sadssessment

CPS/FAR/ICW =

No

No

No

No

No

No

No

No

Original
Screening =

Date

04/18/2016
11/12/12015
11M12/2015
11/30/2015
10/21/2016
09/12/2016
11/12/12015
10/05/2016

12/01/2015

November 2017

No

No

No

No

No

No

No

Rescreen -
Date

No

No

No

No

No

No

Yes

No

90 days
since
actual
start
at this
contractor
12/18/2016
12/18/2016
12/18/2016
12/18/2016
4/17/2017
12/18/2016
12/18/2016
12/18/2016

12/18/2016

Contractor =

Priority
Points

1275147772 71
7897051756 71
6962228044 58
5924408958 100
8305413685 63
5316317763 68
2038765005 37
7324210685 89

Screened
Within 90 = Result =
days

Yes At age level
Yes At age level
Yes At age level
Yes At age level
Yes At age level
Yes At age level
Yes At age level
Yes Need to rescreen
Yes At age level

Referred =

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

DEL
Priority
Points
71
71
58
100

63

37

89

LEA .
Evaluation

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

DEL
Points
with

Returning
Child
Points

71

71

58

100

63

37

89

Qualifies
for

No

No

No

No

No

= |Child's 5

10/24/2016

9/7/2016

9/15/2016

4/10/2017

9/7/2016

9/7/12016

9/7/2016

11/9/2016

Special ~
Ed

No

No

No

No

No

No

No

No

No

last
day in
class
(exit
date)
11/3/2016
6/14/2017
10/5/2016
6/14/2017
9/28/2016

6/14/2017

6/14/2017

6/14/2017

Eligible For

Part Day, Full
School Day

Part Day, Full
School Day

Part Day, Full
School Day

Part Day, Full
School Day
Part Day, Full
School Day
Part Day, Full
School Day,
Extended Day
Part Day, Full
School Day,
Extended Day

Part Day, Full
School Day

IEP Start| IEP End

Date
Most
Recent

Date
Most
Recent

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A
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h3267
57498
47416
53499
57067
58650

Jalez
a7113
54420
56518
h8T26

56674
54475
57230
52018

4.2.1D

.Sazx 59]

4.2.1E

DEL does not have childS @ S
programs listed.

4.2.1F

Student demographics (including race, ethnicity, geography, income/eligibility, DLL and special needs status, othékddubonglessness)
1 Yes, see section 6 of this document for speeiiamples

4.2.1G

Student attendance data Not currently in DEL ECEAP data systems. It is planned for the future.

4.2.1H

Student learning and development assessment ddd&L ECEARes GOL®to collect this. DEbbtains statewide reports, and linksem with k12 data

4.2.11

Child's First |Child's Last
Day in Class|Day in

09M12/2016
11/28/2016
091272016
091272016
091272018
091272016

09M12/2016
01/03/2017
091272016
01/09/2017
091272016
0919720186
091272016
091272016
09/26/2016
09M12/2016

48y Ra
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06/08/2017
06/08/2017
06/08/2017
091372016
06/08/2017
09/2272016

06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017
06/08/2017

9/ 91!t

RE G

Parent-
Teacher

305
180
130
1]

180
120

170
210
180
240
135
180
180
155
195
180

RIF G

2y

Number Of

R L = L
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preschool programeperating for no more than four hours per day are not licensed. Data from these programs arehmstdata system.
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DEL did not collect data on expulsion because we haneexpulsion requirement. As a result, we do not currently have a way to track if expulsion is indeed
occurring. Please find the policy below:

E9 No Expulsion

Contracbrs may not expel ECEAP children for behavioral reasons. Contractors must write and implement a policy to address thehileleels with challenging
behaviors and prohibit expulsion. The policy includes strategies appropriate to the community sedvéah@inames for implementation. These four topics must be
addressed:

1 Supporting classroom teachers.

1 Planning to meet individual needs of child.

1 Engaging community resources.

1 Choosing an alternative schedule or setting.

Transitions to an alternative setiij, planned jointly by staff and parents, are not considered expulsion.-8frartsuspension must not be used as punishment,
GK2dzZAK NBOSAGAY3I (GSYLERZNINE aSNWBAOSa G K2YS YIeé 6S LINIG 2F I OKAfRQ& o0SKI

If contractors have implemented #ir usual strategies and the classroom is still unsafe or excessively disrupted, they are encouraged to contact theARate ECE
Office for technical assistance.

4.2.1]

DEL has access to classroom and teaching quality data for all sites that have radamiéty rating through our Quality Rating Improvement System (QRIS), Early
Achievers. Our current data system, WELS, captures data on the environment and interactions through Classroom Assessg8gsteoo and the Environment
Rating Scales assessmts. This includes both specific classroom information as well as facility average detail. Currently ERS data incladeksteres and a
report that includes justifications and indicator level data on any item that scored three or below. CurfalbflSS data includes the classroom level composite
score across two or four cycles of CLASS observations as well as the facility average scores. DEL can access clasisedeuelaral aggregate ERS and CLASS
data. We have included examples ofifdy reports for review.

4.2.1K
Formal professional development data is collected in MERIT, our professional development registry. DEL can acce$srthiofistsionals who have completed
the education verification process.

Job embedded profegmal learning is an optional standard in Early Achievers. DEL can access site level and aggregate data regardingnétbguastedor job
embedded professional development. Currently, the points for JEPL are tiered. Participants who provide Jigf_per year to all lead staff can earn one point;
those who provide JEPL 2 times per year receive 2 points and sites that provide JEPL three times or more can receiERIpomitst be provided to all lead staff
in order to earn the points. Thigformation is collected for sites on the Licensed Pathway. We do not have this data for sitesHB/EE@EAPathway.

There is not a requirement for JEPL in the ECEAP requirements, however, all ECEAP sites are required to participatbizvEerly

4.2.1L
Qualifications of workforceYesthrough ELMS and MERIT DEL can track this. ECEAP is in the procesndritithg data collection.

4.2.1M

2 gKAYy3AG2yQa 62N] F2NOS NBIAAGNER O2f t S dkiorce, HiFicNAES data goiyits abduf divérsgyR The forkfiokcSregivtl/Y 2 3 |
is currently voluntary and proposed within the standards alignment process to become required for all early learningopiaifesssienter information in the

registry.Below are eme numbers for the diversity of the workforce in ECHA®ase note that this represents a snapshot in time and due to staff turnover is already
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changed. In addition, this fall the ECEAP data team will be looking at these numbers to cross check thihdigiedsstill work in ECEAPhis will be looked at
yearly from this point on and needs ongoing work and attention made to make sure that we have useable data that is maeceasible.

For the lead an@ssistant ECEAP teachers who were active in-8016 I YR T2 NJ 6 K2Y ¢S KIF @S RFEGlF Ay a9wlL¢zX
primary language to ECEAP children.

Comparison of ECEAP Lead and Assistant Teachers and ECEAP Chilteefiom the DEL MER$ystem

Race, n=865 # of Teaching Staff| % of Teaching Staff ECEAP Children
American Indian/Alaska Native, not Hispanic 22 3% 4%
Asian, not Hispanic 38 4% 4%
Black/African American, not Hispanic 36 4% 12%
Hawaiian/Pacific Islandenot Hispanic 9 1% 2%
Hispanic/Latino 187 22% 35%
Other or Two or more races, not Hispanic 17 2% 6%
White, not Hispanic 556 64% 37%

Gender, n=956
Female 915 96% 49%
Male 41 4% 51%

Primary Language, n=951
English 819 86% 66%
Spanish 95 10% 25%
Other 37 4% 9%

2.1N

Technological infrastructure and data analytic capacityis is fullypossible througtihe ELMS data system. Workusderway to add data system capacity through
WA Compass.

Data Analytic CapacityDEL currently has limited capacity in this area eglab capturing this data iQRIS. One challenge is that entering data in the professional
development registry has not been required. Furthermore, because most standardptareal, and in order to receive pointshe practice must be in place for
100% of childrenWemay not be aware of sites that have partially implemented practices. For example, a site may conduct ongoing child asfessmidren
receiving ECEAdervices and not conduct them for other children. Furthermore, if they are conducting assessments on children who devecEREAP services,
the data may live in a separate account or sepadsta system that DEL cannot access. Either way, incoengégtr for the provider results in no data in Early
Achievers.

Race/ethnicity, language and information is captured in the Early Achievers applications and sharing this informationakaotionly represents the primary
QRIS contact, which is typilsathe site director or family child care owner.

4.2.10

ECEAP Standai6 Kindergarten Transition

Contractors must develop a written kindergarten transition plan, with activities to assist children and families in titetrdream ECEAP tkindergarten.
Contractors must maintain communication with local kindergarten staff.
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4.1. Data Driven Improvement4.2-2 Program Quality Assessment
Indicators Policy/ Supports in
place?
Y all settings/ Y
some settings/ N
Licensed| Exempt
4.2-2A State has established a system to assess program quality in order to ensure implementation of applicable requiremej Y all Y all
continuous improvement of best practices. settings | settings
4.2-2B System includes esite programquality assessment for all programs at least once everyttwee year Y all Y all
settings | settings
4.2-2C System is differentiated so that lower performing programs or those with previous policy violations receive more freqy Yall Y all
visits. settings | settings
4.2-2D Onsite system includes classroom observations: using valid, reliable tool(s) that: Y all Y all
4.2-2E Include a focus on teachehild interactions, including instructional supports settings | settings
4.2-2F Research has shown to be linked to positive child outcomes Y all Y all
settings | settings
4.2-2G Are conducted by trained and reliable observers Y all Y all
settings | settings
If state prek programs are parnf the state QRIS system: Y all Y all
4.2-2H Private programs must be rated in the moderately high to high range in order to have statecfagsrooms or slots settings | settings
4.2.-21 The quality assessment systems for state-piend the QRIS are integrated and streamlined Y all Y all
settings | settings

Description of current monitoring system/ system for program quality assessment:

4.2.2A

Early Achievers is a quality ratimyprovement system. Each participating facility goes through onsite evaluatioreasure quality in the following categories:
child outcomesgenvironment interactions, curricular and staff supports, professional development, and family engagemerdat@toellected during the onsite
evaluation provides the basis for the data driven practice based coaching provided through Early Achievers.

Additional monitoring occurs through ECEAP ProgrRaview ECEAP Performance Standards require:

ECEAP Standas9 ProgramReview

¢KS {GFGS 9/91't hTFAOS Attt O2yRdzOG || NBOASEG 2F S| OK drdayls avdryGauryesrsaThed 2 Y LI A |
review will involve ECEAP staff and parents.

After the Program Review, the Stat€EAP Office will provide the contractor with a Program Review report. The contractor must submit an ECEAP Corrective Action
Plan for noacompliance with ECEAP Performance Standards. The Plan must be approved by the State ECEAP Office.

Additionally, ECEAd®mpletes monthly deskop monitoring through the evaluation of data entered into ELMS and TS GOLD.
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4.2.2B

Early Achievers quality ratings are renewed every three years.

4.2.2C

If an area of norcompliance is identified the PKS will determine if an immediate action plan is required. If it is they develop this aitieEsgd monitoring and
TA in that area. Additionally, desk top monitoring will increase in identified areasnedompliance as well.

Coaching is more intense for facilities ththt not rate at a level 4 or.5This includes focused coaching and remedial activities for sites that do not meet required
threshold scores.

4.2.2D4.2.2G

Early Achievers includes tlEmvironment Rating Scales (ERS) and Classroom Assessment Scoring System (CLASS). Both the ERS and CLASS are tealisl. and reliabl
All data collection is conducted by staff from the assessment team who have met or exceeded the reliability standalidhexs by the publisher for each tool.

4.2.2H
All ECEAP sites must rate a level 4 or 5 in Early Achievers.

4.2.21

Early Achievers and ECEAP are currently streamdia¢ldatno duplication of data collection occurThis will continue to bamprovedthrough the ongoing
alignment of Licensing, Early Achievers and ECEAP.

4.2.DataDriven Improvement 4.2 -3 State-Level Data Use

Indicators Policy/
Supports in
place?

Y all settings/
Y some
settings/ N
Licensed Exempt
4.2-3A State hasestablished a system of regular analysis and reporting for data collected. Y all Y all
settings settings
4.2-3B Prek student data isnalyzed by critical subgroups (e.g. race, ethnicity, income, DLL, special needs Y some Y some
etc.). settings settings

System of data analysis and use includes: Y some Y some

4.2-3C Analysis of trends in the data and relationships among variables settings settings

4.2-3D Oollaboration with stakeholders to interpretata, identify key issues, and gain input on plans for Y some Y some

improvement settings settings

4.2-3E Identification of districts/programs/schools successful in improvement and process for others to lear N N

from their success

4.2-3F State leaders use data to inform decision making about policies, systems, funding, and other suppo very very
often often
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Description of statelevel data use:

4.2.3A
For ECEAP thearlyanalysis is completed from data collected in ELMS and then puts this information into a yearly Outcomes report

DEL produces a monthly data dashboard to analyze statewide aggregate rating data. Additionally, DEL is in the proelessrgf dduitionateports in order to
have greater access to indicator level data across all standards measured in Early Achievgosl iSfoechave access to this level of data analytics in late 2017.

423 B
Yes for ELMS data collected. See Section 6 for exarRpdds student data is analyzed by critical subgroups (e.g. race, ethnicity, income, DLL, special needs status,

etc.) although Early Achievers does not have access to child level data.

4.2.3C
While this true with all the data in ELMS this is still in development with the Early Achievers dyBiemonducted a validation study of the QRIS and has a

comprehensivaeport that details the connections of the quality standards and child outcomes. This report shows the relationship tsstwerahvariables. DEL
plans to continue this type of evaluation at regular intervals. Outside of the validation study DElcéssta some reports. However, at this time the regular
reports have focused on the process and outputs of the systeme example is ouEarly Achieversdda Dashboard We are starting to explore methods to track
changes over time and growth among quality standards at the various levels of the system (site, region and state). pMdiuaksoating reports for sites that
include an overview of their datawe are in the process of designing a dashboard for providers to help them see their growth over time.

Provider Details:
MERIT Provider ID 333 Enroliment Date 201503
WELS Provider ID 38214 L3 Approval 2015-03-
Workflow HS/IECEAP Workfiow Rating Date 2017-04-1
2013 2014 2015 2016 2017
Enmoliment Date
(2015-03-10) l
c O = [ = =T o = o c O - o Dol =20 co = [« =T A Q2 c o = Dol = O c o 5 . e
322233280283 22333°35028382333°250283222F3~240283822338

Area(s) of
Specialization

Classroom Summary

Preschool 34 A(AM) BTS2 Yes 16 16 CLASSPK
ECERS
34B(PM) 8752 Yes 18 18 CLASSPK
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ASSESSMENT DETAIL

Emotional Support

Classroom Organization

850x11.00 in

DETAILS
6.5

Positive Climate (Relationships, Positive
Affect, Positive Communication, Respect)

Negative Climate (Negative Affect,
Punitive Control, Sarcasm/Disrespect,
Severe Negativity)

Teacher Sensitivity (Awareness,
Responsiveness, Addresses Problems,
Student Control)

Regard for Student Perspectives
(Flexibility and Student Focus, Support for
Autonomy and Leadership, Student
Expression, Restriction of Movement)

5.5

Behavior Management (Clear Behavior
Expectations, Proactive, Redirection of
Misbehavior, Student Behavior)

Produtivity (Maximizing Learning Time,
Routines, Transitions, Preparations)

Instructional Learning Formats (Effective
Facilitation, Variety of Modalities and

6.75

5.75

6.5

4.75

Notes:

Notes:

Notes:

Notes:

Notes:

Notes:

Notes:
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